Systems Approach to Training

Basic Course

Student Guide

August 1998

Terminal Learning Objective
Action
Identify class resources, class management procedures, and course requirements and fellow students.


Condition
Given a class organized in tradition mode or organized for  presentation in video-teletraining mode.

Standards
· Identify the resources available in the traditional classroom or in the video-teletraining classroom, as appropriate, to include the SAT Desk Reference, TRADOC Regulation 350-70, student guide, flipcharts, and document camera, microphones, as appropriate. 

· Identify class management techniques to include procedures for asking questions and participating in class discussions.

· Identify the course requirements including participation in discussions, completion of practical exercises, achieving a GO on performance tests and completion of the course evaluation.

· Interview a fellow student and introduce them to the class providing personal information.

Time
Day 1
Day 2
Day 3
Day 4
Day 5

0800-0830
Lesson 1

Course Orientation
Review-Preview
Review-Preview
Review-Preview
Review-Preview

0830-0900

Lesson 4

Task Analysis
Lesson 5

PE Review
Lesson 9

Job Aids
Student Presentations



0900-0930






0930-1000
Lesson 2

SAT Overview

Lesson 6

Lesson Outline



1000-1030






1030-1100






1100-1130






1130-1200






1200-1230
Lunch
Lunch
Lunch
Lunch
Lunch

1230-1300






1300-1330
Lesson 3

Job Analysis
Lesson 5

Media and Method Selection
Lesson 7

Lesson Plan
Lesson 10

Training Materials Validation
Course Wrap-Up

Evaluations

AAR

1330-1400






1400-1430

Wrap-Up
Lesson 8

Performance Test



1430-1500

Lesson 5

Practical Exercise

and Student Preparation




1500-1530






1530-1600






1600-1630
Wrap-Up


Wrap-UP


1630-1700
Student

Preparation
Student

Preparation
Student

Preparation
Student

Preparation


1700-1730






Instructions
Complete the following student profile and turn into your course facilitator.





Personal 
Date of course: 


Data
Name (Last, First, MI):


Grade/Rank: 



Organization: 



Mailing Address: 

E-mail Address: 






Educational 

High School graduate: YES
NO 

Data
If no, do you have a general equivalency diploma: YES
NO

College graduate:
YES
NO
Yrs completed if NO ____

Post graduate: YES
NO
Yrs completed if NO ________





Professional 
Primary MOS/AOC: _____________

Data
Time in primary MOS/AOC: YRS   __ MONTHS  __

Secondary MOS/AOC: _____________

Time in secondary MOS/AOC:
YEARS      MONTHS  ___


Title of your present job 


Time in present job:   YEARS         MONTHS  ____

Are you ITC Certified?  YES
NO 





Student 



Signature




NOT USED

Course 
Course Dates:




Information
Instructor:







Site:












Purpose
The purpose of this evaluation is to determine- - 
(
How well the course meets your requirements as a training developer.
(
How well the course is presented.
(
How appropriate is the selection of methods and media.





Instructions
Consider the following statements regarding aspects of the course and indicate your perception of the course’s effectiveness.  The final section of the evaluation is for your comments.  Although you should not feel constrained by them, certain subject areas have been pre-allocated space on the basis of past experience.  Please take an appropriate amount of time to complete the evaluation, since your comments today will form the basis of improvement tomorrow. Rate the lessons on the following points by circling the number that reflects your experience:


1 = NOT EFFECTIVE


2 = EFFECTIVE


3 = VERY EFFECTIVE


Under student comments provide additional comments on any area of the course.

LESSONS




Were well organized and presented in a logical order.
1
2
3

Included information useful to me.
1
2
3

Learning objectives relate to my job performance.
1
2
3

Lesson content directly relates to learning objectives.
1
2
3

Lessons required student interaction and sought student feedback.
1
2
3

Lessons used a variety of illustrative examples.
1
2
3

Lessons progressed at a speed appropriate to the subject matter.
1
2
3

Lessons made good use of a variety of media.
1
2
3

Lessons generated/allowed discussion.
1
2
3

Lessons included satisfactory explanations of new vocabulary and concepts.
1
2
3

SMALL GROUP SESSIONS




Exploited student experience and knowledge.
1
2
3

Encouraged the use of group problem-solving strategies.
1
2
3

Promoted healthy discussion rather than hostility and criticism.
1
2
3

Ensured active participation by all students.
1
2
3

THE FACILITATORS




Displayed subject matter expertise.
1
2
3

Asked questions appropriate to the course content.
1
2
3

Dealt effectively with emotive or emotional situations.
1
2
3

Stayed involved in discussions.
1
2
3

Encouraged lateral thinking and radical solutions.
1
2
3

Explained evaluation procedures and criteria for performance.
1
2
3

DESK REFERENCE




Format enhanced the use of document as a job aid.
1
2
3

Sequence was logical and easy to follow.
1
2
3

Level of detail was appropriate.
1
2
3

Information was complete.
1
2
3

Procedures were clearly presented.
1
2
3

Information was accurate.
1
2
3

EXERCISES




Provided appropriate practice in using the Desk Reference.
1
2
3

Built participant confidence in performing to standard.
1
2
3

Included instructions that were logical and complete.
1
2
3

Matched actual job performance requirements.
1
2
3

TIME AND SPACE




Time for each session was appropriate.
1
2
3

Classroom arrangements were appropriate.
1
2
3

Adequate time was allocated to tasks.
1
2
3

Information was complete.
1
2
3

Procedures were clearly presented.
1
2
3

Information was accurate.
1
2
3

Instructors did the best with what they had.
1
2
3

VTT FACILITIES (if appropriate)

Visuals were easily read on the VTT monitor.
1
2
3

VTT facilities were operational throughout the course.
1
2
3

VTT audio performance was acceptable.
1
2
3

VTT video performance was acceptable.
1
2
3

Site facilities were acceptable.
1
2
3

STUDENT COMMENTS



NOT USED
Purpose 
The purpose of this exercise is to learn about your fellow students in the course.




Evaluation
Each group must introduce their partner to the class and provide the following information about them:

· How to address the person, 

· Military duty position or civilian job, 

· Experience with training development, 

· One piece of information of a personal nature your partner would like to share with this group.  

· What he/she would like to get out of course.




Directions
You have approximately 10 minutes to complete this activity. Based on your instructor’s guidance, break into groups of no more than 2 or 3:

Step
Action

1.
Interview your partner exchanging person information.

2.
Introduce the partner to the class.

3.
Include all the required information in the introduction.

Terminal Learning Objective
Action
Identify the purpose of the Systems Approach to Training (SAT), its definition, and the five phases of SAT including examples of each phase.


Condition
Given the SAT Desk Reference, personal notes, in the Students Guide, and access to TRADOC Regulation (TR) 350-70.

Standard
· State that the purpose of SAT is to provide soldiers and units that are trained to perform the Army’s missions. 

· Define the SAT process as a disciplined, logical approach to making collective, individual and self-development training decisions for the total Army.

· Identify the five phases of SAT as analysis, design, development, implementation and evaluation.

· Identify at least two products produced during each phase. 



Purpose 
The purpose of this exercise is to identify some of the products and processes of each the SAT phases.






Evaluation
Each group must classify 70 percent of the processes/products in the correct categories to receive a GO on this exercise. 

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 20 minutes to complete this activity. Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps using TRADOC Regulation 350-70, the products/process circles (pepperoni) provided by the facilitator, markers, flip chart (document camera) and tape:

Step
Action

1.
Draw a large circle on a flipchart so that the edges of the circle should come to the sides of the paper.

2.
Divide the circle into five equal sections (pieces).

3.
Label each “piece” starting with the top and moving clockwise as: Analysis, Design, Development, Implementation, and Evaluation.  These “pieces” represent the five phases of the SAT process.

4.
Tape each circle in the appropriate “piece of the “pizza” when that process is performed or the product is produced using TRADOC Regulation 350-70, pages ES-1 – ES-9; VI-0-1 - V1-6-26 as your reference.

5.
Have a group leader brief the results.

NOTE:  Remember that the final hard-copy products are outputs of the development phase.





Purpose 
The purpose of this exercise is to acquaint you with the SAT Desk Reference.






Evaluation
Answer seven of ten (70 percent) of the questions to receive a GO on this exercise.  Each student must complete this exercise independently.




Directions
You have approximately 15 minutes to complete this activity. Use your copy of the SAT Desk Reference to answer the following questions.  Turn in your completed exercise to the facilitator.





Questions
1.
There are ________ primary duties covered in the Desk Reference.  (Use the Table of Contents.)

2.
What information do you find on page II-3-17 of your Desk Reference? (Mark the correct choice with an “X.)” .  (Use the Table of Contents.)


a.
_____  Task Conditions Statement Checklist.


b.
_____  Types of Field Surveys used to collect task performance data.


c.
_____  A proposed list of responsibilities for Critical Task Selection Board.


d.
_____  Steps to follow when developing task standards.

3.
How many appendices does the Desk Reference have and what information do they contain? .  (Use the Table of Contents.)

4.
The steps to follow in any given procedure are listed on the ______ side of the ____-hand pages of the reference. (Use the Desk Reference Introduction.)

5.
Put an X before the choice of where are Expanded Step Information and additional information located? (Use the Desk Reference Introduction.)


a.
_____
On the page opposite the step.


b.
_____
On right-hand pages only.


c.
_____
On the right-hand columns of both left and right-hand pages.

Questions
6.
According to the Introduction on page II-2, Duty II includes six tasks.  List the

(Continued)

six tasks. (Must get five of the six to get a GO on this question.) (Use the Desk Reference Duty II Introduction, page II-2.)

a.
__________________


b.
__________________


c.
__________________


d.
__________________


e.
__________________


f.
__________________

7.
 ______ Tasks are listed as being part of Duty IV, Develop Course Tests?

8.
Your supervisor directs you to prepare a Test Blueprint as a part of your current training development assignment.  Where can you find the steps and other guidance on how to do this? (Must get two of the three to get a GO on this question.)

a.
Duty
_____________


b.
Task
_____________


c.
Desk Reference Pages
___________

9.
One of your colleagues keeps referring to the “target population.”  Where can you find a definition of this term? ? (Must get two of the three to get a GO on this question.)

a.
Duty
___________


b.
Task
___________


c.
Desk Reference Page
_________

10.
If you are ready to consider the media and methods for a training course, where in the Desk Reference should you look? ? (Must get two of the three to get a GO on this question.)

a.
Duty
__________


b.
Task
__________


c.
Desk Reference Pages
__________

Terminal 

Learning

Objective
Action
Determine critical individual tasks for a job.


Condition
Given a requirement to identify critical individual tasks for a job, the Difficulty, Importance, Frequency (DIF) task selection model in the SAT Desk Reference, personal notes written in the Student Guide, and access to TR 350-70.

Standard
Each identified task must:

•
Cover a single coherent operation or process performed by the job holder.

•
Have a correct task title written in the verb-object-qualifier format.

•
Use a verb from the TR 350-70 verb list

•
Meet the DIF model criteria of “train” or “overtrain.”

advance \Y 400.90

Enabling Learning Objective A
Action
Write task titles for a specific job.


Condition 
Given a requirement to identify a job, the SAT Desk Reference, personal notes written in the Student Guide, and access to TR 350-70.

Standard
Write five task titles.  At least three of the titles must:


Indicate a complete unit of work performed by the jobholder.


Begin with an observable, measurable verb in the TR 350-70 approved verb list.


Follow verb-object-qualifier format.

advance \Y 400.90

Enabling Learning Objective B
Action
Select critical tasks.


Condition
Given a list of five task titles associated with a job, the DIF model in the SAT Desk Reference, personal notes written in the Student Guide, and access to TR 350-70.

Standard
Tasks identified as critical  must meet the DIF model criteria of “train” or “overtrain.”

advance \Y 400.90

Purpose 
The purpose of this exercise is to identify duties and tasks that support a job.




Evaluation
Each group must identify at least two duties and five tasks to receive a GO on this exercise.  All task titles must be in the verb-object-qualifier (optional) format.

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Desk Reference, flip chart, and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Choose a non-military job to analyze.  It can be a civilian job that you have now or have had in the past.  At least one of your group members must be a subject matter expert for the job.

NOTE:
You will be using this job for practical exercises throughout the course.  Select a job you will enjoy using for the exercises.

2.
Identify two duties that the job covers.

3.
Write five task titles for one of the duties in the verb-object-qualifier format using the Desk Reference table II-3-5, Task Titles Checklist to check your task.

4.
Record the job, duties, and task titles on the flip chart or document hander printing in large clear letters. 

5.
Have a group member brief the results.  





Purpose 
The purpose of this test is to identify duties and tasks that support a job.




Evaluation
Each student must complete this test independently.  Identify at least two duties and five tasks to receive a GO on this exercise.  All task titles must be in the verb-object-qualifier (optional) format.  If you do not get a go on this exercise, you must retest until you do.  You must receive a GO on this test to complete the course.





Directions
Complete this performance test as homework. Complete the following steps using your desk reference and the job analysis template provided on the next page:


NOTE:
You may want to make several copies of the template so that you have spare copies with which to practice.  You will need a clean copy for your final presentation.

Step
Action

1.
Choose a non-military job to analyze.  It can be a civilian job that you have now or have had in the past.

NOTE:
You will be using this job for your performance tests throughout the course.  Select a job you will enjoy using.

2.
Identify two duties that the job covers.

3.
Write five task titles for one of the duties in the verb-object-qualifier format using the Desk Reference table II-3-5, Task Titles Checklist to check your task.

4.
Record the job, duties, and task titles on the following template.  

NOTE:
Write clearly in large letters since you will be presenting this data at the end of the course.

5.
Turn in your results to the facilitator for scoring.  

NOTE:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.





(Continued on the next page.)

STUDENT NAME:



JOB TITLE:






DUTIES:

1.




2.




TASKS:

1.


T
OT
NFT*

2.


T
OT
NFT

3.


T
OT
NFT

4.


T
OT
NFT

5.


T
OT
NFT


NOTE: 
Use the following lines if required to meet performance test requirements

6.


T
OT
NFT

7.


T
OT
NFT

8.


T
OT
NFT

*T = Train, OT = Overtrain, NFT = No Formal Training





Purpose 
The purpose of this exercise is to select tasks to be trained.




Evaluation
Each group must analyze the five tasks that the group identified for their job using the Difficulty, Importance, Frequency (DIF) Model.  For each task determine whether the task should be trained, overtrained, or is not a candidate for training.  At least two of the tasks identified in the previous exercise must be classified as train or overtrain.  If two tasks do not meet these criteria, revise the output of the previous exercise and repeat this exercise until at least two meet the train or retrain criteria.  For the group to receive a GO on this exercise, at least two tasks must meet the DIF model criteria for training.

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Desk Reference, flip chart, and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Determine the difficulty, importance, and frequency or each of the five tasks using Tables A-3A, A-3B, and A-3C on pages A-3 - A-4.

2.
Determine whether each task should be trained, overtrained, or does not require training using the DIF Model page A-5.

3.
Add the results of this exercise to the flip chart containing your answers from Practical Exercise 1 for Lesson 3.  Don’t forget to add additional tasks to that previous exercise until you have identified two tasks that need to be trained or overtrained.

4.
Have a group member brief the results.  





Purpose 
The purpose of this test is to select critical tasks




Evaluation
Each student must complete this test independently. Analyze the five tasks that you identified for your job using the Difficulty, Importance, and Frequency (DIF) Model.  With your limited resources, you must identify what are the critical tasks.  These are the only ones that you can afford to train.  For each task determine whether the task should be trained, overtrained, or is not a candidate for training.  At least two of the tasks identified in the previous performance test must be classified as train or overtrain.  If two tasks do not meet these criteria, revise the output of the previous exercise and repeat this exercise until at least two meet the train or retrain criteria.  To receive a GO on this exercise, at least two tasks must meet the DIF model criteria for training. If you do not get a go on this exercise, you must retest until you do.  You must receive a GO on this test to complete the course.





Directions
Complete this performance test as homework. Complete the following steps using your desk reference and the template provided:


NOTE:
You may want to make several copies of the template so that you have spare copies with which to practice.  You will need a clean copy for your final presentation.

Step
Action

1.
Determine the difficulty, importance, and frequency or each of the five tasks using Tables A-3A, A-3B, and A-3C on pages A-3 - A-4.

2.
Determine whether each task should be trained, overtrained, or does not require training using the DIF Model page A-5.

3.
Add the results of this exercise to the template containing your answers from Practical Exercise 1 for Lesson 3.  Don’t forget to add additional tasks to the previous exercise until you have identified two tasks that need to be trained or overtrained.  Write clearly in large letters since you will be presenting this data at the end of the course.

4.
Turn in your results to the facilitator for scoring.  

Note:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.





Terminal Learning Objective
Action
Write task performance specifications for a critical individual task.


Condition
Given the title of a critical individual task, the SAT Desk Reference, the Student Guide, and TR 350-70.

Standard
Task performance specifications must include:

(
The conditions statement must identify the cue, physical setting, and resource requirements for task performance..

(
The standard must identify objective, observable criteria for task performance.  It must also be comprehensive. .

(
Steps must be actions required to perform the task and presented in sequence order.  They must be written in the present tense and in the language of the performer.  For each step, you must identify any references and all resources required to perform the action, any supporting individual tasks, and any safety factors/hazards and environmental considerations.  

· Each step must have a minimum of one skill or knowledge identified for it. Skills must identify actions the performer must be able to perform and knowledges must identify information the performer must know.

· Each performance measure must provide clear, objective, measurable criteria for measure performance of one or more steps.  You must have at least three performance measures.



Enabling Learning Objective A
Action
Write a task number for a critical individual task.


Condition
Given the title of a critical individual task, and TR 350-70. 


Standard
The task number must include:

(
The school code.

(
A functional area.

(
An unique sequence number.

Enabling Learning Objective B
Action
Write a task condition statement for a critical individual task.


Condition
Given the title of a critical individual task, the SAT Desk Reference, personal notes in the Student Guide, and access to TR 350-70. 

Standard
The task condition statement must include:

(
Initiating cue(s) for task performance.

(
Setting, equipment, materials and supplies, and personnel needed to perform the task.

(
Any conditions or constraints that have a pertinent influence on task performance.

Enabling Learning Objective C
Action
Write performance steps for a critical individual task.


Condition
Given the title and condition statement for a critical individual task, the Desk Reference, the Student Guide, and TR 350-70.

Standard
The performance steps must be in performance order, and each step must:

(
Identify each action that is part of task performance.

(
Begin with a performance-oriented action verb, in 2nd person present tense.

(
Include safety and environmental considerations associated with the step, as required.

· Identify at least one supporting skill or knowledge for each step.



Enabling Learning Objective D
Action
Write a standard statement for a critical individual task.


Condition
Given the title, conditions, task performance steps, and supporting skills and knowledges for a critical individual task; the Desk Reference; the Student Guide; and TR 350-70.

Standard
Task standard statement must:

(
Cover all aspects of task performance.

(
Describe the minimum acceptable level of task performance.

(
Indicate measures of acceptable performance which describe how well, completely, or accurately a product is produced, a process is performed, or both.

INDIVIDUAL TASK ANALYSIS REPORT
Task Number:  

Task Title: 

Conditions:  

Special Conditions:

Standard:

References:


Performance steps:


1.



a. 



b-n.

Skills the soldier must have -

s1-

s2-

Knowledge the soldier must have -

k1

k2

Resource requirements:

References:


Title:


Date


Paragraphs/pages:

Supporting individual tasks:

Safety Factors/Hazards:

Environmental Considerations

2. – n (same as above





(Continued on the next page.)

Performance Measures




GO
NOGO

1.










2.













a.









 



b.









 


3-n.

Tasks Supported:




Collective tasks: 
(Number, Title)



Individual tasks:
(Number, Title)



AUTL (tactical level) tasks: 
(Number, Title)

Task(s) superseded: 
(Number, Title)

Task certification requirements (if any):  

Administrative Information:



POC



Name

Address

Phone No.
E-mail



Analyst




SME Reviewer




TD Reviewer






Approved by 



Date:










[Introduction
TRADOC Regulation (TR) 350-70, Training Development Management, Processes, and Products, covers individual task analysis in chapter VI-2, Critical Individual Task Analysis.  The task analysis process is described in paragraph VI-2-3, Task Analysis Description and Requirements.  The outputs of the process are summarized in this job aid.  TR 350-70 provides a specific task analysis format.]





Task Number
Insert the proponent-assigned task number.  Proponents have the option of making the middle three digits of the task number either numeric or alphanumeric.  For more information, refer to TR 350-70, paragraph VI-2-8, Individual Task Number System.





Task Title
Copy official task title from the approved critical task list.





Conditions
Develop a conditions statement.  The conditions statement identifies when, where, and why the soldier performs the task and what materials, equipment, references, and personnel (for assistance or supervision) the soldier must have to perform the task.  For more information, refer to TR 350-70, paragraph VI-2-4, Condition Statements.





Special 
If performance of the task under special conditions (e.g., in MOPP 4, while Conditions
wearing night vision goggles or scuba gear, during extreme weather conditions, 


etc.) changes the task standard or one or more performance steps, identify the 


special conditions. If such special conditions do not change the task 


performance steps or standard, indicate “none” for this item.





Standard
Develop an objective, measurable task standard.  Task standards identify the criteria that must be met to ensure successful completion of the task.  The task standard is the minimum acceptable level of performance.  If special conditions (identified above) change the standard, indicate the changed standard as a part of this item.  For more information on task standards, refer to TR 350-70, paragraph VI-2-5, Task Standard.  When you have identified special conditions, address the impact of those special conditions on the task standard.  





(Continued on the next page.)

This table identifies types of criteria for measuring task performance:

Measure
Definition
Example

Completeness
(
How thoroughly the action is performed.

(
What the product produced must contain.
(
Lift the stabilizer fins until they lock into position.
(
Mark each item on the property list with its identification number.

Accuracy
The ratio between the correct, incorrect, and total response. 100% accuracy is appropriate in life-threatening situations. 
Hit the 4mm circle on the silhouette target, 3 out of 5 times...

Speed of performance
How fast an action must be performed.
Disassemble the M45B submachine gun within 2 minutes.

Duration
How long the action is to be performed.
Wait 30 seconds from the time of failure to fire before opening the breech.

Sequence
Order in which actions must be performed.
Repeat PMS 3-5.

Format
Approved form for the type of product.
Prepare a spot report using the SALUTE format.

Number of errors
Upper limit of things that the soldier can do wrong.
. . . with no more than three errors.

Quantity
Number of products produced per time unit.
. . . 40 words per minute.

Tolerance 
Acceptable amount of deviation or margin of error.
. . . was within ± 10 degrees of normal.





References
List, by number, title, and date, all references used during analysis.  These may include the required references for task performance, which will be documented in the conditions or special conditions statements above, as well as any related references used by the analyst but not required by the soldier during task performance.  Include a complete identification of any civilian publications.





Task
Performance steps are what the soldier does when performing the task.  Begin

performance
each step with the action being performed (i.e., use the verb form 2nd person 

steps 
present tense; e.g., assemble, calculate, inspect, notify, torque, write, push, etc.)


Do not limit yourself to the words on the TRADOC Regulation 350-70, Appendix D, Standard Verb List.  Clearly identify what the object of the action is (e.g., “Press the RESET button…”).  Do not combine multiple actions in a single sentence (e List the steps, in an outline form, in performance sequence.  If special conditions (identified above) change how a soldier performs a step or part of a step, include the changes.  Include sufficient detail to allow a new performer to be able to perform the task using this report.





(Continued on the next page.)

Format
The format for performance steps follows:


1.




a.





(1)





(2)




b.


Skills the soldier must have -

s1 - 

s2 - 


Knowledge the soldier must have -

k1 - 

k2 - 


Resource requirements:


References


Supporting individual tasks:


Safety Factors/Hazards:


Environmental Considerations:





Step
1.
[Identify the first step in performing the task.]  

Content


a.
[If necessary, identify all subordinate actions required to perform the step.]



(1)
[For complex tasks, further subordination may be required.]



(2)
(Etc., as required)


b.
[Include as many subordinate actions as necessary to complete the step.]





Skills
These are the skills the soldier must have. Identify all skills required to perform Content
the step.  Skills are actions the soldier must be able to do in order to perform the 


step, e.g., use a compass, torque a bolt, interpret a map legend, pronounce the


phonetic alphabet, etc.





Knowledge
These are the knowledge the soldier must have.  Identify all knowledges Content
required to perform the step.  A knowledge is something the soldier must know 


in order to perform the step, e.g., colors, the phonetic alphabet, map terrain 


symbols, rules for using a compass, etc.





Resource  
Identify all resources (e.g., equipment, supplies, supervision, assistance, etc.) Requirements 
needed to perform the step.

Content





(Continued on the next page.)

References:  
List, by publication number, title, date, and paragraph/page number, any 

Content 
reference(s) required to perform the step, i.e., any reference(s), which the soldier must use when performing the step.





Supporting
Identify, by number and title, all individual tasks, including leader tasks, Individual
performed as part of or in support of this step.

Tasks Content





Safety factors/
Insert safety notes, cautions, or warnings applicable to this step.  For more Hazards Content
information, refer to TR 350-70, Chapter I-2, Safety and Environment.





Environmental 
Insert environmental protection statements, notes, cautions, and warnings Considerations
applicable to this step.  For more information, refer to TR 350-70, Chapter I-2, 

Content
Safety and Environment.





Next Steps
2.
Identify the second step in performing the task.  Use the outline format shown for step one, and identify all subordinate actions, skills, knowledges, and all other required information about step two.  Continue this format until you have covered all the steps required to perform the task being analyzed.





Performance
Performance measures (PM) are the actions that can be objectively observed Measures
and measured to determine if a soldier has performed the task to the prescribed
standard.  A PM should consist of the action being evaluated and the criteria

that describes acceptable performance of the action.  You derive PMs from the performance steps, although you do not need a PM for each step.  A PM can cover one or more steps, or it can describe the characteristics of an acceptable product produced as a result of performing the task.  

Begin each PM with an action verb in 3d person past tense (e.g., assembled, calculated, inspected, notified, torqued, wrote, etc.).  Format the PMs with GO/NO GO alternatives so that an evaluator can use the PMs as a checklist to evaluate soldier performance.  If the subelements of a PM are critical, provide GO/NO GO alternatives for each subelement.]





Format


Performance Measure
GO
NOGO
1.
[Insert PM.]

 


2.
[Format a PM with critical subelements like this.]  


a. [Insert first critical subelement.]


 

b. (Etc., as required)


 






(Continued on the next page.)

Format



3.
[Format a PM with subelements that are 

(Continued)

explanatory rather than critical like this.]


 


a.
[Insert first explanatory subelement.]


b.
(Etc., as required)

4.
[Include as many as necessary.]


 





Task 
Identify all collective and individual tasks that this task supports.  Identify

Supported
the Army Universal Task List category for the task.





Collective  
List, by number and title, all collective tasks which the task being analyzed Task(s)
task(s) supports.





Individual 
List, by number and title, all individual tasks which the task being analyzed Task(s)
supports.





AUTL  
Determine the Army Universal Task List category under which the task being analyzed falls.  See DA Pam 11-XX, Army Universal Task List (AUTL)





Task(s)
Identify any task(s) that this task supersedes.

Superseded





Task
Identify certification requirements (if any) associated with the task, e.g., certification 
driver’s license, scuba diving license, CPR certification, etc.

requirements





Administrative 
Identify the points of contact for the development of the task analysis.  Include 

Information
the analyst, the SME reviewer, the TD reviewer.  Also identify the person whom 


officially approved the task 
analysis and the date approved




STATEMENT:  Given a requirement for hasty decontamination, a contaminated unit with organic equipment, battalion power-driven decontamination equipment, crew, supplies, and decontaminants to support hasty decontamination.

STATEMENT:  Given a casualty who is suffering from a burn.  The casualty has no other serious wounds or conditions that have not been treated.  A canteen of water and the casualty’s first aid packet are available.

STATEMENT:  You are in an area where there is a chemical threat and are in mission-oriented protective posture (MOPP) level 2.  You have a booklet of M8 detector paper, a dispenser of M9 detector paper, and assigned decontaminating kits (M258A1 or M291/M295).





Purpose 
The purpose of this practical exercise is to write a task conditions statement.




Evaluation
Each group must write a conditions statement for the task selected for use as your practical exercise.  It must identify the cue, physical setting, and resource requirements for task performance.

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Task Analysis Job Aid, Desk Reference, flip chart, and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Review Table II-4-1 in the desk reference and the Task Analysis Job Aid.

2.
Develop a task conditions statement using Duty II, Task 4, step 3 and the checklist in Table II-4-2.

3.
Record results of this exercise on the flipchart.

4.
Have a group member brief the results.  





Purpose 
The purpose of this test is to write a task conditions statement.




Evaluation
Each student must complete this test independently write a conditions statement for the task selected for use as your practical exercise.  It must identify the cue, physical setting, and resource requirements for task performance.





Directions
Complete this performance test as homework. You will use Task Analysis Job Aid, Desk Reference, Step 3 and Tables II-4-1 and II-4-2 and the attached Task Analysis Template: 

NOTE:
You may want to make several copies of the template so that you have spare copies with which to practice.  You will need sufficient copies of the pages on steps and performance measures to accommodate at least five steps of the task.  You will need a clean copy for your final presentation.  Note that the template was customized to facilitate use in the training environment.

Step
Action

1.
Review the Desk Reference, Table II-4-1, the task analysis template, and the Task Analysis Job Aid.

2.
Develop a task conditions statement using Duty II, Task 4, step 3 and the checklist in Table II-4-2.

3.
Record the results on the template after listing the task title and number on the sheet.

4.
Turn in your results to the facilitator for scoring.  

Note:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.





Purpose 
The purpose of this exercise is to write performance steps and measures.




Evaluation
Each group must write performance steps for the task selected for use as your practical exercise.  You must include at least five steps for the task.

· Steps must be actions required to perform the task and presented in sequence order.   They must be written in the present tense and in the language of the performer.  For each step, you must identify any references and all resources required to perform the action, any supporting individual tasks, and any safety factors/hazards and environmental considerations.  

· Each performance measure must provide clear, objective, measurable criteria for measure performance of one or more steps.  You must have at least three performance measures.

To receive a GO on this exercise, at least 80 percent of the steps and measures must meet 80 percent of these criteria. 

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Task Analysis Template, Task Analysis Job Aid, TRADOC Regulation 350-70, Section VI-2-6, Desk Reference, Duty II, Task 4, Steps 4 through 6 and Table II-4-3, Environmental Analysis Checklist and flip chart, and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps.  Note that the answer to some of the following steps may be “none.”
Step
Action

1.
Write at least five performance steps. 

2.
Identify any references required to perform each step.

3.
Identify all resources needed to perform each step.  

4.
Identify any supporting individual tasks for each step.  

5.
Identify any safety factors/hazards for each step.  

6.
Identify any environmental considerations for each.  

7.
Identify at least three performance measures to support your task.

8.
Record results of this exercise on the flip chart.  Format the information so that each step appears on a separate page.

9.
Have a group member brief the results.  





Purpose
The purpose of this exercise is to identify skill and knowledge requirements for each of your task steps.





Evaluation
Each group must identify the skills and knowledges required each of the performance steps for the task selected for use as your practical exercise.   You must identify the skills and knowledges required for at least five steps for the task. To receive a GO on this exercise, at least 80 percent of the skills must identify things the performer must be able to do to perform the step and 80 percent of the knowledges must identify information the performer must know to perform the step.  For each step at least one skill or knowledge must be identified. 

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Sample Task Analysis Report, Task Analysis Job Aid, and flip chart, and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Identify all the skills required to perform each step.  (There must be at least one skill or knowledge identified for each step.)

2.
Identify all the knowledges required to perform each step.  (There must be at least one skill or knowledge identified for each step.)

3.
Record results of this exercise on the flipcharts in the room left after each step during the last exercise.

4.
Have a group member brief the results.  





Purpose 
The purpose of this test is to write task performance specifications.




Evaluation
Each student must complete this test independently. You must include at least five steps for the task.

· Steps must be actions required to perform the task and presented in sequence order.  They must be written in the present tense and in the language of the performer.  For each step, you must identify any references and all resources required to perform the action, any supporting individual tasks, and any safety factors/hazards and environmental considerations.  

· Each step must have a minimum of one skill or knowledge identified for it. Skills must identify actions the performer must be able to perform and knowledges must identify information the performer must know.

· Each performance measure must provide clear, objective, measurable criteria for measure performance of one or more steps.  You must have at least three performance measures.

To receive a GO on this exercise, at least 80 percent of the steps, measures and skills and knowledges must meet must meet 80 percent of these criteria. 





Directions
Complete this performance test as homework.  You will use your Task Analysis Template, Task Analysis Job Aid, Desk Reference, Duty II, Task 4, Steps 4 through 6 on pages II-4-6-8 and Table II-4-3, Environmental Analysis Checklist, TRADOC Regulation 350-70, Section VI-2-6 and the template provided:

NOTE:
You may want to make several copies of the template so that you have spare copies with which to practice.  You will need sufficient copies of the pages on steps and performance measures to accommodate at least five steps of the task.  You will need a clean copy for your final presentation.  Note that the template was customized to facilitate use in the training environment.





(Continued on the next page.)

Directions

(Continued)
Step
Action

1.
Write at least five performance steps. 

2.
Identify any references required to perform each step. 

3.
Identify all resources needed to perform each step.  

4.
Identify any supporting individual tasks.

5.
Identify any safety factors/hazards.

6.
Identify any environmental considerations.

7.
Identify the skills the performer must have to perform the step.  (At least one skill and/or knowledge must be identified for each step.)

8.
Identify the knowledge the performer must know to perform the step.  (At least one skill and/or knowledge must be identified for each step.)

9.
Identify at least three performance measures.

10.
Record the results on the template adding additional pages as required.

11.
Turn in your results to the facilitator for scoring.  

Note:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.




Purpose 
The purpose of this exercise is to write a task standard.




Evaluation
Each group must write a task standard for the task selected for use as your practical exercise. To receive a GO on this exercise, the standard must identify objective, observable criteria for task performance.  It must also be comprehensive. 
NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Task Standard Handout, Desk Reference, Duty II, Task 4, Step 7, Tables II-4-4 through II-4-6, flip chart, and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Write a task standard statement.

2.
Record results of this exercise to the flip chart.

3.
Have a group member brief the results.  





Purpose 
The purpose of this test is to write a task standard.




Evaluation
Each student must complete this test independently.  To receive a GO on this test, the standard must identify objective, observable criteria for task performance.  It must also be comprehensive. 




Directions
Complete this performance test as homework. You will use your Task Analysis Template, Tasks Analysis Job Aid, and Desk Reference, Duty II, Task 4, Step 7, Tables II-4-4 through II-4-6.  Complete the following steps):

NOTE:
You may want to make several copies of the template so that you have spare copies with which to practice.  You will need sufficient copies of the pages on steps and performance measures to accommodate at least five steps of the task.  You will need a clean copy for your final presentation.  Note that the template was customized to facilitate use in the training environment.

Step
Action

1.
Write a task standard statement.

2.
Record the results of this test to the template. 

3.
Turn in your results to the facilitator for scoring.  

Note:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.





Terminal Learning Objective
Action
Develop a partial lesson outline.


Condition
Given task analysis data, the SAT Desk Reference, Student Guide, and TR 350-70.

Standard
Lesson outline must:

· Support a skill or knowledge identified during task analysis.

· Include Learning objectives that:

· 
Have an action statement that:


-
Describes exactly what the student must be able to do after completing a specific part of the training.


-
Is performance oriented, observable, and measurable.


-
Begins with an action verb.

· Have a conditions statement that:


-
Identifies anything that has pertinent influence upon the required performance.


-
Is written to training conditions not wartime conditions.


-
Approximates the task conditions as closely as possible.

· 
Have a standard statement that lists observable criteria that objectively measures the required performance at the end of training.

(
A learning step/activity to support one of the objectives that includes the method and media of the training, the action the student is to perform, resource requirements, references, estimated time requirements and instructor to student ratio. 

Enabling Learning Objective A
Action
Write learning objectives.


Condition
Given task analysis data, the SAT Desk Reference, the Student Guide, and TR 350-70.

Standard
Develop learning objectives that:

· Support a skill or knowledge identified during task analysis.

(
Have an action statement that:


-
Describes exactly what the student must be able to do after completing a specific part of the training.


-
Is performance oriented, observable, and measurable.


-
Begins with an action verb.

(
Have a conditions statement that:


-
Identifies anything that has pertinent influence upon the required performance.


-
Is written to training conditions not wartime conditions.


-
Approximates the task conditions as closely as possible.

(
Have a standard statement that lists observable criteria that objectively measures the required performance at the end of training.



Enabling Learning Objective B
Action
Sequence learning objectives.


Condition
Given a set of learning objectives, the SAT Desk Reference, the Student Guide, and access to TR 350-70.

Standard
Learning objective sequence must:

(
Be progressive, to reflect increased levels of performance proficiency.

(
Be sequential, to ensure learning of new or more complex skills/knowledges is built on and reinforces previously learned material.

(
Be in a logical order appropriate to the subject matter.

(
Not violate dependency relationships among objectives.

Enabling Learning Objective C
Action
Design a learning activity


Condition
Given a terminal learning objective, the SAT Desk Reference, the Student Guide, and TR 350-70.

Standard
Design a learning activity that includes:

 (
Method of delivery.

(
Media selection.

(
Instructor/student ratio.

· Student performance requirements

(
Environmental and safety considerations.

(
Description of resources.

LESSON OUTLINE TEMPLATE

Lesson Title: 

Lesson Number:

Task(s) Taught/Supported:

Tasks Reinforced:

Terminal Learning Objective:


Action:


Conditions:


Standard:

Enabling Learning Objective(s) (if applicable) 1.


Action:


Conditions:


Standard:





(Continued on the next page.)

Learning steps/activities


1.


Lesson academic hours

Testing Requirements





[Introduction
TRADOC Regulation (TR) 350-70, Training Development Management, Processes, and Products, covers lesson outlines in chapter VI-6, Training Course Design.  The lesson outline format is described in paragraph VI-6-10, Lesson Outline.  The contents of the outline are discussed in this in this job aid.] 





Lesson Title
Provide a title for each lesson.  Title may be the same as the critical task if the lesson covers a single task in its entirety.  It will be different to reflect lesson content if the lesson covers more than one task or skills/knowledge covering several tasks.





Lesson 
The format for a lesson number is nnnn - nnnnnnnn  where nnnn is the 

Number
Proponent School Code and nnnnnn is computer generated numeric 

characters to uniquely ID lesson.  Omit preceding zeros in the proponent school

code.




Task(s)
Identify all tasks on which this lesson will provide instruction or support the 

Taught/
instruction.
Supported


· Task taught to standard means the task is completely taught to standard by this lesson or that this lesson completes the effort to teach it to standard.
· Task supported means that part but not all of the task is taught in this lesson.




Task(s)
Identify all tasks on which this lesson will provide reinforcement/sustainment

Reinforced
training.





Terminal 
This is the main objective of a lesson.  It is the performance required of the Learning 
student to demonstrate competency in the material being taught.  A TLO Objective
describes exactly what the student must be capable of performing under the 


stated conditions to 
the prescribed standard on lesson completion.  There is only 


one TLO per lesson regardless of presentation method or media and it has only

one verb.  The terminal learning objective may cover one critical task, part of a 

critical task (i.e., a skill or knowledge), or more than one critical task.  The terminal learning objective may be identical to the critical task being taught or there may be a disparity between them.  Where there is a disparity, it is the terminal learning objective standard that the student must achieve to 





[Continued on the next page.)

Terminal 
demonstrate competency for course completion.  A TLO has three component Learning 
parts:  an action statement, a conditions statement and a standard statement.

Objective


(Continued)
(
The action statement begins with a single action verb that states exactly 



what the student will do to demonstrate competency at the end of the lesson.

· The conditions statement identifies any pertinent influence that will impact on the student’s performance of the objective to include environment, equipment, manuals, assistance, and/or supervision requirements. Address the training conditions only.  Ensure the conditions are appropriate for the TLO action statement.

· The standard statement clearly states the criteria for the action statement in observable and measurable terms.  The standard criteria identify how well, completely, or accurately a process must be performed or a product must be produced.  Express product standards in terms of accuracy, tolerance, completeness, format, clarity, allowable errors, or quantity.  Express process standards in terms of sequence, completeness, or speed.] 





Enabling  
A learning objective that supports the terminal learning objective.  It must be Learning 
learned or accomplished to learn or accomplish the terminal learning objective.  Objectives
The format for an enabling learning objective is the same as for an terminal 

learning objective.  It consists of an action, condition, and standard.  A terminal

learning objective does not have to have enabling objectives, but it may have more than one.  Include as many enabling learning objectives (ELO) as are necessary to cover the lesson. List them in mandatory training sequence order.




Learning
A Learning step/activity is a student activity that leads toward achievement of a Step/Activity
learning objective.  Learning steps are determined when the objective is broken

down into its component parts. They should be performance oriented.  Include sufficient learning steps/activities to cover all aspects of the lesson including practical exercises. Note that there should be no learning step/activity in a lesson that does not directly support a learning objective.  Learning steps/activities must meet the following criteria:

· Specify the action the student will perform.

· Are written in student action terms, i.e., they begin with a verb.

· Provide a structured means to focus student.

· Are sequenced to maximize learning.





(Continued on the next page.)

Learning Step/
Note that tests are NOT considered to be learning activities but can be listed as a Activity
learning step within a lesson (the method of instruction is listed as TE even if (Continued)
the type of test is a graded practical exercise).





Format
For each learning step/activity you must specify:

· The action the student will perform.

· The method of instruction (see TRADOC Regulation 350-70, Appendix H for complete lists, including definitions and abbreviation codes).

· Instructional media (video tape, 35 mm slides, etc.)  List media name and identification number.



Note:
Use full motion video ONLY when it is absolutely essential to show motion to accomplish the training objective.  The length of the video should be limited to accomplishing that purpose.

· Instructional time (in minutes).

· Instructor/student ratio.

· Instructor and student-to-equipment ratio.

· Environmental considerations.

· Safety factors and hazards.

· Risk assessment code.

· Security requirements.

· Training resource requirements.

· References required (to paragraph level). 

· Student handout requirements. 





Lesson
An academic hour is 50 minutes.  Identify academic time for each method of academic
instruction (MOI) in a lesson.  When a lesson has more than one type of MOI, hours
identify each type hours individually.  When using self-paced instruction, use 


The average time required for the average student to complete the instruction. 


Academic time includes --

· Conduct of training.

· Testing students.

· Conducting AAR.





Testing 
Performance Measurement/Testing is used to determine if training does what it Requirements 
is designed to do and to evaluate student performance.  Testing is an integral 

part of the training program.  It is the process used to assess individual





(Continued on the next page.)

Testing 
competency.  In this section you will provide your preliminary plan for how you Requirements
will assess student performance.  To effectively evaluate student performance (Continued)
and training effectiveness --

1.
Tests will be designed, developed, and presented as an integral part of the training to optimize learning and to eliminate unnecessary training.

2.
Test items will be written when designing the training to ensure measurement of the lesson objective performance to the prescribed standard.

Two primary methods are used to test students:

1.
Hands-on performance tests require students to prove competency by using actual equipment, simulators, or training aids to perform the required learning 
objective.

Note:
A performance test can be administered using actual equipment, simulated hands-on equipment, or pencil and paper (e.g., calculation of an azimuth, map reading, etc).

2.
Performance-based written tests are used to assess the student's ability to apply facts, principles, procedures, etc., required to perform the learning objective.  Multiple choice and essay questions maybe effective evaluators of written performance.

Note:
Performance-based (written) testing may be a reasonable substitute for a hands-on performance test only when statistically shown to be a valid predictor of task performance. See Predictive Validity paragraph VI-7-7, this chapter.

Note:
Knowledge-based testing will not be used to measure student performance.





Excerpt from Appendix H, Methods and Techniques for Delivering Instruction

Training Methods

METHOD

(POI code)
DESCRIPTION
USES

Brainstorming (BR)
Students are presented with a problem and develop and constrained solutions
Provides a means for students to develop solutions to unpredictable situations or problems.

Case Study (CS)
The student is presented a description of a situation and is required to solve problems or identify actions related to the situation.
Provides an excellent means for a student to solve problems either individually or as a member of a group.

Conference (Discussion) (CO)
Student-centered instruction in which the instructor leads a discussion of the learning objective.  Student participation is elicited. The three general types of discussion are as follows:

symbol 183 \f "Symbol" \s 8 \h
Directed discussion --

The instructor guides the student discussion so the facts, principles, concepts, or procedures are clearly articulated and applied.

symbol 183 \f "Symbol" \s 8 \h
Developmental discussion --

The instructor guides the discussion to pool student knowledge and past experience to improve the performance of all students.

symbol 183 \f "Symbol" \s 8 \h
Problem solving conference --

The instructor uses the conference to find an acceptable answer or solution to a problem.  The instructor defines the problem and encourages free and full student participation.
symbol 183 \f "Symbol" \s 8 \h
Prepares students for --


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Follow-on training.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
The application of theory and procedures to specific situations.

symbol 183 \f "Symbol" \s 8 \h
Stimulates interest and thinking.

symbol 183 \f "Symbol" \s 8 \h
Develops imaginative solutions to problems.

symbol 183 \f "Symbol" \s 8 \h
Summarizes, clarifies, and reviews the learning objective material.







Demonstration (DM)
The instructor and/or support personnel show and explain operation or action to the students.  The student is expected to be able to perform the operation or action after the demonstration.
This method of instruction shows how something is done.  Some of its more important uses are to --

symbol 183 \f "Symbol" \s 8 \h
Teach --


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Manipulative operations and/or procedures, e.g., how something is done.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Equipment operations or functions, e.g., how something works.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Safety procedures.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Teamwork, e.g., how people work together to do something as a team.

symbol 183 \f "Symbol" \s 8 \h
Illustrate principles, e.g., why something works.

symbol 183 \f "Symbol" \s 8 \h
Set workmanship standards.

Flight: dual or solo (DF/DS)
Used in aviator courses in conjunction with other type of instruction.
See “Practical Exercise” and “Test” below.

Gaming (GA)
Provides a means to simulate a complex activity.  The students "play" the game by obtaining information. making decisions, and taking actions required to accomplish the game objective.  Games may be on a board, but with current technology, they will probably be played on a computer.

The student may tend to “play” in terms of winning and losing  instead of thinking in terms of learning objectives.
Provides --

symbol 183 \f "Symbol" \s 8 \h
A means for individuals to make decisions and take actions to accomplish the game objective without killing people or destroying materiel.

symbol 183 \f "Symbol" \s 8 \h
Immediate feedback for increased learning,

symbol 183 \f "Symbol" \s 8 \h
A means for students to be exposed to determine solutions to unpredictable situations to increase learning.

Guest Speaker (GS)
An individual, other than a member of the normal Staff and Faculty, presents information to support a specific lesson to the class.

Note:
Avoid having the speaker present a "Lecture” instead of a discussion-type lesson.
Experts provide information directly supportive of the learning objectives.  The most important uses of the guest speaker is to provide --

symbol 183 \f "Symbol" \s 8 \h
Expertise not available within the course staff.

symbol 183 \f "Symbol" \s 8 \h
Information based on extensive experience.

symbol 183 \f "Symbol" \s 8 \h
Current information.

symbol 183 \f "Symbol" \s 8 \h
Motivation.





Lecture (LE)
An individual verbally passes information to attending students.  Student participation is minimal.  It has low training efficiency.  It violates all three of the self-paced learning principals.

Note:
Dissemination of information in written format is usually more efficient and effective.
Lecture is a means to tell students information they need to know.  Some of its more important uses are to --

symbol 183 \f "Symbol" \s 8 \h
Disseminate information that is not yet available in print.

symbol 183 \f "Symbol" \s 8 \h
Motivate, e.g., set the stage for a demonstration, discussion, or performance.

symbol 183 \f "Symbol" \s 8 \h
Orientate.

Mentoring (ME)
Involves a knowledgeable individual who trains, tutors, and/or guides a subordinate or individual, e.g., a leader mentors subordinates.
Provides direct one-on-one training and guidance to the individual.  Provides direct real life, on-the-job experience with that guidance.

Panel Discussion (PD)
A panel consisting of instructors, guest speakers, or a combination discuss material pertinent to the lesson learning objective.  The panel presents information and responds to student questions.
Provides a variety of views and opinions concerning material or problem for which there is no one correct solution.

Practical exercise   (PE) (Performance)
Student is required to perform the action required by the learning objective under controlled conditions to the established standard.
The most efficient way to learn to do something is to actually do it.  This method of instruction is the best way for a student to learn to perform the required action to the established standard. Examples:  operation and repair of equipment, exercises (e.g., field training exercises [FTX]), forms completion.  Also, see “CBI.” 

symbol 183 \f "Symbol" \s 10 \h
Hardware oriented
Performance is on actual equipment, to include simulators and training devices.
Used when the actual hardware is available and the risk to individuals and equipment is kept to an acceptable level.

symbol 183 \f "Symbol" \s 10 \h
Non-hardware oriented
Performance not involving actual equipment, e.g., a paper-based exercise.
Used when the uses of hardware is not required to perform the required actions, 

e. g., "Plan Convoy Operations."

Programmed instruction (PG)
Information is presented by a text, structured to guide the student through the material depending on the students response to questions.  It is a form of self-paced instruction.  Immediate feedback is provided for student responses.
Programmed instruction takes advantage of how we learn.  It provides information in small bits, provides immediate feedback, and lets the individual progress at his/her own pace.  See “IMI” (this appendix).





Research/ study (RS)
Students research/study material in preparation for subsequent course requirements.  It is associated directly to specific, identified lesson(s).  Research/study is conducted during regular training hours.
Research is used to provide the students the opportunity to locate, analyze, and determine facts, procedures, and concepts on their own. 

Study is used to provide the students time to learn provided material on their own.

Role playing (RP)
Similar to the case study method.  The students act out the simulated situation.  The student may assume the duties of a staff member in an organization and perform the work of that position.
Provides --

symbol 183 \f "Symbol" \s 10 \h
Simulated experience in the situation being acted out.

symbol 183 \f "Symbol" \s 10 \h
A means to assess decision making in a specific role.

symbol 183 \f "Symbol" \s 10 \h
Provides opportunities for the student to develop solutions to unpredictable situations and conditions.

Seminar (SE)
A group, usually guided by an instructor seek solutions to problems.
It is primary used by a group working on advanced studies or a research project to --

symbol 183 \f "Symbol" \s 10 \h
Provide general guidance to the group.

symbol 183 \f "Symbol" \s 10 \h
Provide information on techniques and approaches being explored.

symbol 183 \f "Symbol" \s 10 \h
Develop imaginative solutions to problems under study.

Student panel (SP)
Students participate as members of a panel.  They discuss material directly related to the lesson learning objective.
Student panels are used to obtain --

symbol 183 \f "Symbol" \s 10 \h
Full student participation in a discussion.

symbol 183 \f "Symbol" \s 10 \h
A variety of student views, especially on material directly associated with subject matter expertise.  See “Peer Instruction.”

Study assignment (SA)
Assignments are provided to the students that they must complete as either independent or supervised study.  This is testable material.
Provides a means to --

symbol 183 \f "Symbol" \s 10 \h
Capitalize on individual differences, thereby improving learning.

symbol 183 \f "Symbol" \s 10 \h
Provide enrichment material.

symbol 183 \f "Symbol" \s 10 \h
Reduce classroom time.

Test (TE)
Student are evaluated on the performance of the action required by the learning objective.
Used to determine if the --

symbol 183 \f "Symbol" \s 10 \h
Students can perform the objectives to the





symbol 183 \f "Symbol" \s 10 \h
Hardware oriented
Performance test is on actual equipment, to include simulators and training devices.

established standards.

symbol 183 \f "Symbol" \s 10 \h
Instruction, teaches what it is supposed 

symbol 183 \f "Symbol" \s 10 \h
Non-hardware oriented
Performance not involving actual equipment, e.g., a paper based exercise.

to train.

Test Review (TR)
After-action review of test with students.
Increases learning.

Tutorial (TU)
The instructor works directly with an individual student.  It permits adaptive instruction, stimulates active participation, and promotes effectiveness and safety.
The primary uses are to --

symbol 183 \f "Symbol" \s 10 \h
Teach highly complex operations.

symbol 183 \f "Symbol" \s 10 \h
Provide individual remedial assistance.

Note:
See “CBI” this appendix.





Training Techniques

TECHNIQUE

(POI code)
DESCRIPTION
USES

Group-paced Instruction
The training of individuals in a group that moves through the training as a class (in lock-step).
Provides for easy management of students.

Large Group Instruction (GP)
A means of delivering training that places much of the responsibility on the instructor or facilitator for the presentation and management control of the training.  The instructor uses various methods of instruction , e.g., discussions, demonstrations, practical exercises. 
Process provides a means easily manage the training process.  Students are moved through the training as a group with minimal attention to individual training/assistance requirements.



Small Group Instruction (SG)
SGI is a means of delivering training which places the responsibility for leaning on the soldier through participation in small groups led by small group leaders (SGL) who serve as role models throughout the course.  SGI uses small group processes, methods, and techniques to stimulate learning. The SGL is an instructor who facilitates role modeling, counseling, coaching, learning, and team building in SGI.
The small group process is a technique for learning in small groups that capitalizes on (uses) student experiences, requires intensive student interaction, and makes each student responsible for his/her own learning.  Cooperation takes precedence over competition.  A faculty advisor is required.  It provides --

symbol 183 \f "Symbol" \s 8 \h
Individualized learning

symbol 183 \f "Symbol" \s 8 \h
Team building.

symbol 183 \f "Symbol" \s 8 \h
Maximum exchange of ideas.

Self-paced, Individualized, Instruction (IP)
The individual completes lessons at his/her own pace.  This method of instruction is an extremely effective when properly managed.  It is the foundation for programmed learning and individual IMI.  When used in a formal environment, it frees up instructors to provide 1:1 instruction to individuals needing assistance.  This technique does not reduce instructor requirements.
symbol 183 \f "Symbol" \s 8 \h
It is of immense value because it is built on three principals of learning.  They are --


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Information is presented in small steps.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Learner is given immediate feedback.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Learner learns at his/her own pace.

symbol 183 \f "Symbol" \s 8 \h
To be most effective, management controls are put on the time it takes to complete the training and the number of times the learner may take a test to prove mastery of the objective.





Peer instruction (PI)
Individuals learn from their peers in a group (team, squad, etc.) when working toward achieving common learning objectives.

Students are trained by instructors; then the trained students train other students.
It is useful for team building if properly controlled by the staff.  This technique leverages the advantages of individual training, peer pressure, and motivation to achieve a team objective. Peer training is most effective for training job-related individual critical tasks.

Computer Based Instruction (IC)
CBI is a means for delivering instruction -- it is not a method of instruction.  It is essentially individualized self-paced or group-paced interactive instruction combined with multimedia presentations.  Interactive instruction is student/group centered performance oriented training that requires students/groups to practice what they learn, receive immediate feedback, and be tested.  The priority for interaction is between the student and the equipment/subject matter.  In CBI, the computer courseware controls the training content, delivery pace, and learning sequence based on trainee input.  The courseware is designed using a variety of methods of instruction to lead the student/group through the learning process.
CBI is of value for presenting learning material in any situation that will maximize individual or group learning by full use of multiple learning methods.  It provides a means of practicing activities without causing damage to individuals or equipment.  Each member of the group may have a different role to play.  In CBI -

symbol 183 \f "Symbol" \s 8 \h
Information to be learned is presented in small bits.

symbol 183 \f "Symbol" \s 8 \h
Learners are provided rapid feedback.

symbol 183 \f "Symbol" \s 8 \h
Learners proceed at their own pace within certain limits.

symbol 183 \f "Symbol" \s 8 \h
Material presentations take advantage of media benefits.

symbol 183 \f "Symbol" \s 8 \h
Exercises/simulations can be repeated many times using/developing different solutions to problems, e.g., what if drills.

symbol 183 \f "Symbol" \s 8 \h
Students can be exposed to unpredictable situations to maximize learning.





Correspondence (CC)
Provides a relatively low cost means for providing a learning opportunity that maximizes student participation.  Usually text based but not necessarily so.  The two basic arrangements for correspondence study are as follows:

symbol 183 \f "Symbol" \s 8 \h
Independent study --

The individual student works alone, at a time and place of his/her own choosing.  Lesson material designed for individual, self-paced learning is provided by the proponent school.

symbol 183 \f "Symbol" \s 8 \h
Group study --

The students meet with a group leader available to facilitate the discussions and guide learning toward achieving the learning objective.  Tests are usually taken by each student independently.
symbol 183 \f "Symbol" \s 8 \h
Provides --


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Learning opportunities to personnel who are unable to attend residence courses.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Prerequisite instruction for attendance at a resident or other type distributed course.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
"Electives" for students in other fields of study.


symbol 183 \f "Symbol" \s 8 \h

symbol 183 \f "Symbol" \s 8 \h
Continuing education opportunities.

symbol 183 \f "Symbol" \s 8 \h
Supplements on-the-job training.

Field trip (FT)
The students visit a place to acquire information required to support a specific learning objective.  The instructor/guide may provide a discourse and/or written material concerning the site.  Audio/video tapes may be used at the site.
The primary uses of a field trip are to motivate and to show the relationship between provided information and the reality of the location.

Simulation (SI)
Any representation or imitation of reality simulating part of a system, the operation of a system, and the environment in which a system will operate are three common types.
symbol 183 \f "Symbol" \s 10 \h
Replace live training.

symbol 183 \f "Symbol" \s 10 \h
Provide the means to safely practice an action or activity under any condition.  

symbol 183 \f "Symbol" \s 10 \h
Can be used for individual training, e.g., repair of equipment, gunnery; or group training, e.g., fighting a tank or tank company.

symbol 183 \f "Symbol" \s 10 \h
May be used in a single computer or distributed over a LAN/WAN to multiple simultaneous users





Simulator (SO)
Substitutes for, by emulation, the functions and environment of an actual process, equipment, or system.  Any training device, machine, or apparatus that synthetically reproduces a desired set of conditions.  Specifically for training, a relatively complete item or training equipment, using electronic/mechanical means to reproduce conditions necessary for an individual or a crew to practice tasks/learning objectives.  It represents the operational equipment physically and functionally to varying degrees.
symbol 183 \f "Symbol" \s 10 \h
Substitute for real equipment, thereby --


symbol 183 \f "Symbol" \s 10 \h

symbol 183 \f "Symbol" \s 10 \h
Saving material and maintenance costs.


symbol 183 \f "Symbol" \s 10 \h

symbol 183 \f "Symbol" \s 10 \h
Freeing real equipment for operational use. 


symbol 183 \f "Symbol" \s 10 \h

symbol 183 \f "Symbol" \s 10 \h
Increasing training safety.

Note:
Generally, the higher the fidelity, the higher the transfer of training.  

symbol 183 \f "Symbol" \s 10 \h
May be used in conjunction with simulations., e.g., a tank simulator with operational simulations presented to the trainees.

Television (TV)
Broadcast or networked television program is a primary technique to deliver the instruction.  See video teletraining
Used to distribute training to a number of students simultaneously.  Different methods of instruction may be used to present the material.

Training Aid (TA)
Provides a means for reducing the training development/training costs and improving efficiency.  They clarify information and present it in a concise, efficient manner, whereas job aids actually replace training.
symbol 183 \f "Symbol" \s 10 \h
Enable trainers to conduct and sustain task-based training in lieu of using extensive printed material or an expensive piece of equipment.

symbol 183 \f "Symbol" \s 10 \h
May increase performance as on-the-job training or job aids.

symbol 183 \f "Symbol" \s 10 \h
Usage ranges from quick reference memory aids to battalion simulation games.

Training Device (TD)
Three-dimensional object and associated computer software developed, fabricated, or procured specifically for improving the learning process.  Categorized as either system or nonsystem devices.

symbol 183 \f "Symbol" \s 10 \h
System device.  Device designed for use with a system, family of systems, or item of equipment, including subassemblies and components.  It may be stand-alone, embedded, or appended.

symbol 183 \f "Symbol" \s 10 \h
Nonsystem device.  Device designed to support general military training and nonsystem-specific training requirements.
symbol 183 \f "Symbol" \s 10 \h
Provide the means to safely practice an action or activity under any condition.

symbol 183 \f "Symbol" \s 10 \h
Substitute for real equipment, thereby --


symbol 183 \f "Symbol" \s 10 \h

symbol 183 \f "Symbol" \s 10 \h
Saving material and maintenance costs.


symbol 183 \f "Symbol" \s 10 \h

symbol 183 \f "Symbol" \s 10 \h
Freeing real equipment for operational use. 


symbol 183 \f "Symbol" \s 10 \h

symbol 183 \f "Symbol" \s 10 \h
Increasing training safety.







Video tape/film (TP/FI)
A videotape/film is not a method of instruction. It is used as the primary means to deliver the instruction.  The tape/film is introduced verbally or with text.  The students are informed as to what they are to learn from the tape/film.  
Use videotape/film to show action that is too dangerous, cannot normally be observed by the eye, or cannot be readily observed.  They are specifically useful for

showing --


Different methods of instruction may be used to present the material, e.g., demonstrations can be used to present information.

Film/Video images can be presented in IMI.
symbol 183 \f "Symbol" \s 8 \h
Things or actions that are very small or large.

symbol 183 \f "Symbol" \s 8 \h
Actions that occur too fast or slow.

symbol 183 \f "Symbol" \s 8 \h
Things that are dangerous, such as destroying a bridge.

Video teletraining (VT)
An interactive transmission vehicle for training deliver, VTT consists of two networks:  TNET and SEN -- 

(
TNET equipment and communications are contractor owned and government operated.

(
SEN uplinks and studio equipment are government owned and contractor operated; downlinks are government owned and operated.
Used to distribute training to a number of students simultaneously.  Different methods of instruction may be used to present the material.

Using VTT, proponents can--

(
Increase class size and the span of coverage, including OCONUS.

(
Reach students in remote locations.

(
Reduce travel and per diem costs.

(
Provide critical, short-notice training.

(
Originate training from any network link.

(
Conduct joint, multiservice, federal, and civilian courses.

(
Interlink with other DoD, government, and private sector training networks.





Purpose 
The purpose of this exercise is to write learning objectives.




Evaluation
Each group must write a terminal learning objective and at least two enabling objectives for the task that the group selected for training.  Each objective must be in the action-conditions-standards format.  

· For the terminal learning objective, identify what the student will do to demonstrate mastery of the lesson.

· For the enabling learning objective, select one of the skills or knowledges identified during your task analysis and identify what the student will do to demonstrate mastery of a learning step/activity.

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your, Desk Reference, Duty V, Task 2, steps 3 through 6 and Tables V-2-4 through V-2-5, flip chart, and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Write a terminal learning objective action statement.

2.
Write a terminal learning objective conditions statement.

3.
Writer a terminal learning objective standard statement.

4.
Write action statements for enabling learning objectives.

5.
Write conditions statements for enabling learning objectives.

6.
Write standard statements for enabling learning objectives.

7.
Record results of this exercise on the flipchart.

8.
Have a group member brief the results.  


NOTE:  You must receive a GO on this exercise to pass the course.





Purpose 
The purpose of this test is to write learning objectives.




Evaluation
Each student must complete this test independently.  To receive a GO on this test, you must write a terminal learning objective and at least two enabling objectives for the task that you selected for training.  Each objective must be in the action-conditions-standards format.  

· For the terminal learning objective, identify what the student will do to demonstrate mastery of the lesson.

· For each of the enabling learning objectives, select one of the skills or knowledges identified during your task analysis and identify what the student will do to demonstrate mastery of a learning step/activity.





Directions
Complete this performance test as homework.  You will use your, Desk Reference, Duty V, Task 2, steps 3 through 6 and Tables V-2-4 through V-2-5.

Step
Action

1.
Write a terminal learning objective action statement.

2.
Write a terminal learning objective conditions statement.

3.
Writer a terminal learning objective standard statement.

4.
Write action statements for enabling learning objectives.

5.
Write conditions statements for enabling learning objectives.

6.
Write standard statements for enabling learning objectives.

7.
Record results of this exercise on lesson outline.

8.
Turn in your results to the facilitator for scoring.  

Note:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.





MEDIA TYPE
DESCRIPTION
STRENGTHS
WEAKNESSES

Print


[image: image1.wmf]
Paper based products include such items as training literature, correspondence courses, and programmed texts which can be utilized in either independent or group study.  They can be used in multiple environments - self paced, instructor led, or classroom instruction.

Examples: 

Handouts, Manuals, Lesson Plans
· Easy to update

· Low production & delivery costs

· Adaptable to student schedules

· High quality graphics

· Can be retained as reference

· Can be widely distributed and used anywhere

· Portable
· Lacks real-time faculty interaction

· No instructional feedback

· Does not support remedial learning



Video Tape (TP)


[image: image2.wmf]
Videotapes use full-motion video to capture and present instruction prepared from multimedia sources.  These sources include sound, live-action video, animation, graphics, and programmed text.  They can be used in multiple environments - self paced, instructor led, or classroom instruction.

Example: 

VHS tapes


· Adapts to student schedules

· High-quality color graphics

· Full-motion video

· High-fidelity sound

· Can be retained as a reference

· May be widely distributed

· Enhances information presentation

· Broadens learning style coverage
· Lacks real-time faculty interaction

· No instructional feedback

· Not adaptable to individual learner needs

· Requires expert production and editing capability

· Limited portability



Video Teletraining (VT)


[image: image3.wmf]

Video teletraining combines the lecture/ conference instructional approach of the traditional classroom with the wide distribution capabilities of broadcast television (TV).  The training is delivered via two-way communication links, such as satellite or cable, enabling instructors to see, hear, and talk to students at various locations.  It can be used only where teletraining equipment is available at both the broadcasting and receiving point.

Examples: 

Televised conference, demos.
· Each site can be a broadcast center

· Very responsive to curriculum changes

· May be widely distributed

· Broadens SME access

· Compatible with multi presentation media
· Requires special receiving equipment

· Requires in depth scheduling

· High equipment and delivery costs

· Reliability








MEDIA TYPE
DESCRIPTION
STRENGTHS
WEAKNESSES

Training Aids, Devices, Simulators, and Simulations (TADSS)

[image: image4.wmf]

Training aids and devices are items, objects, and associated computer software developed, procured, or fabricated to assist training.  Simulators are training devices which emulate and substitute for the functions and environment of actual equipment or systems.  Simulations are any imitative representations of reality, or the functioning of a system or process.  TADSS technologies applicable to Army distance learning include:

·  Computer-based simulations that support company/team through corps-level command and control (C2) exercises.

· Stand-alone interactive simulators that support individual and collective operator and maintenance training.

· Embedded training capabilities that are built in, appended to, or connected with operational equipment.

Examples: 

Unit Conduct of Fire Trainer (U-COFT)

Equipment mock-ups Brigade/Battalion Simulation (BBS)
· Replicates actual equipment/conditions

· Supports safe, economical training in/with equipment

· Can be networked for collective training

· Compatible with multi-presentation media

· Supports embedded training

· Low operating costs

· Responsive to curriculum changes

· Supports instructional feedback

· Supports remedial learning

· Adapts to student schedules

· Adapts to student needs

· Can be distributed to multiple sites

· Supports real-time faculty interaction
· High development costs

· High Equipment costs

· System maintenance costs

· Cannot be retained by student as a reference

Actual Equipment


[image: image5.wmf]
Facilitates accomplishment of task/learning objective using actual equipment.

Examples: 

Vehicles

Weapons

Assemblies
· Optimal training media

· Facilitates hands-on instruction
· Equipment costs

· Equipment availability

· Safety constraints

· Maintenance

Uses OP-TEMPO allocations






EXAMPLES OF MULTIMEDIA


Media
Example

Interactive Courseware
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supported by

Video Tape
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Lesson: Perform Vehicle Service
· Self-paced interactive courseware which walks students through a list of tools and materials required, identifies their use, and gives step by step procedures.

· Followed by videotape that shows an actual service being performed on a vehicle.

Simulation


[image: image8.wmf]
supported by

Video Tape
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Lesson: Defend Convoy Against Ambush or Attack
· Videotape that describes the proper actions/procedures used to defend a convoy against ambush or attack.

· Followed by a simulation in a field environment where an ambush or attack is directed at a convoy and students are required to take proper action.

Equipment
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supported by

Video

Teletraining
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Lesson: Perform Vehicle Inspection
· Video teletraining from remote site that shows the proper procedure used to inspect a vehicle.

· Followed by an equipment oriented practical exercise in which students actually inspect the equipment on-site.




Introduction
While we do not have time to address this program in the SAT Basic Course,  the directions and the MEDIA program are provided to you to act a job aids if you find them useful.




MEDIA
Studies show that even experts may disagree on the best method and media for Program
task or objective.  The TRADOC Media Elimination and Design Intelligent Aid 


(MEDIA) program is an automated tool to assist you with selection of training 


media.  It does not recommend a single best medium.  It provides:


(
Recommendations for instructional strategies and training sites.

(
Cost-ordered lists of media appropriate for each of the four primary levels of learning the task or objective.  These are:


-
Introduction/Familiarization level.


-
Demonstration with Mental Practice level.


-
Hands-on Practice/Competency level.


-
Sustainment/Enhancement level.


(
Lists of appropriate methods for the four primary levels of learning.





Program 
Here is some information to introduce you to the MEDIA program:

Introduction

(
It is menu driven.  

(
The Main Menu has nine (9) options.

· Once an option is selected, the system will display all the screens in the series.

(
You cannot return to the menu or exit the program without completing the screens in the series.

(
You cannot skip a screen in the series.  You must answer the question for the system to proceed to the next screen.

(
Help screens are available.  If you don’t understand the question, you can access Help by typing a ? and pressing Enter.

(
Pop-up boxes automatically appear at certain points in the program. The information in these boxes is important to your success in performing an analysis correctly.  Read each box as it appears.

(
A series of screens will display with a specific question on each screen.  There are two types of questions.


-
Multiple choice. (Some multiple-choice questions allow more than one answer.  Others will only accept one answer).


-
Yes or No response.





(Continued on the next page.)

Menu Options
The main menu options are - 

#
Option
Description

1
Run Main Program (enter a new response set).
Select when you have a task to analyze.

2
Load and Run Old Response Set.
Allows you to load the responses made in a previous session.

3
Change Current Response Information.
Allows you to modify the responses stored previously.

4
Display Current Results (Screen/File/Printer).
Allows you to view the results of the current session.

5
Change Save Disk.
Allows you to change the drive path (i.e., location) to which you save the results of the current session.

6
Create/Update Course Information File.
Allows you to compile recommendations for the tasks and/or objectives taught in a particular course. 

7
Print Out Statistics for Course.
Allows you to print the analysis results entered for a specific course.

8
View/Modify Course Information File.
Allows you to view the media and method recommendations and modify your selection.

9
Exit Program.
Exit the program and return to the DOS or the Windows Program Manager.





Saving Files
The system uses the task number as the file name when saving the file.  The system will use the last seven (7) characters of the TASK NUMBER and the extension of “.TXT” (text file extensions are TXT).  The hyphen counts as a character if you enter it.  An example of a file name is 2300300.TXT.

Be sure to document carefully the File Name and Task Number used to perform the MEDIA analysis.  Enter the last 7 task numbers without the hyphens.  If you include the hyphen, you may save the analysis for a task on top of another task analysis file.





(Continued on the next page.)

Select Run 
When you select Option 1, Run Main Program, the program requires

Main Program 
administrative information about the task before beginning the analysis.  This information is:


(
Course Number.


(
Lesson Number.


(
Task Name.


(
Task Number.


(
Action Statement (if applicable).


(
Learning Objective Number (if applicable).


After you enter responses to each item, a Response Instructions box will display.  You must read the information carefully before proceeding.





Run Main 
This table shows the screens for the Run Main Program Option:

Program 

Option
#
Question
Explanation

1
This task is:
The type of performer--individual or unit.

2
Which best describes the type of task:
The type or category skills used for the task.

3
This task requires:
The amount of interaction with organization, branches, and opposing forces required. 

4
Does the successful performance of the task require the soldier to respond to:
The cues or conditions to which the trainee must respond.

5
Either performing an individual task or responding actions by a group or unit in the execution of a “leader,” “staff,” or “collective” task:
The cost of equipment required to perform the task.

6
When the soldiers perform the task they must:
The large and fine motor skills used to perform the task.

7
When soldiers perform the task, they must:
The mental skills needed to perform the task.

8
Please display only the media/methods that are:                             
The media/methods for collective or individual training.        

9*
If this task requires the use of a Job Aid, it can be used:
The existence of a job aid for the task and, if one exists, the training required to use it.

10*
Which of the following are true of this task?
The characteristics of the task in terms of risk to soldiers and environment if performed incorrectly.

11
Current experience level.  The Soldier is:
The current experience level of the trainee in the area of the task.


*Questions 9 and 10 are worded in such as way that it is possible to select contradictory answers.  If this should occur, you will receive a warning message.  Follow the directions.





(Continued on the next page.)

Run Main 

Program, 

Continued
#
Question
Explanation


12
What is the level of commitment to be achieved at the end of the specific learning objective for which the media is being planned?
The level the trainee must apply the task in the job environment.

13
What is the degree of resistance to change to be overcome in the training for which the media is being planned?
The amount of expected resistance in training the student.

14
Does this task require an on-site instructor or supervisor with specific knowledge of the task to be present to (1) check for faults in performance or (2) provide required safety for task training?
The necessity of an on-site supervisor or instructor.

15
Is it POSSIBLE for the unit to provide ALL of the following resources for training this task:
The practicality of the unit training the task.

16
Will the soldier be required to do this task without supervision within the first few months of his initial assignment to a unit?
Initial assignment proficiency on the task.

17*
Based on the factors considered, the recommended PRIMARY Facility is (system determines) In light of this recommendation, which of the following will be the PRIMARY facility used to conduct the training?  (Remember that the PRIMARY facility must provide competency evaluations.)
Facility where the task is to be trained.  Primary site selection.


* The rest of the screens suggest cost-ordered media and methods for the four levels of learning.  You select three choices from the list.





(Continued on the next page.)

Program 
The next set of screens to display are the results.  Some screens have pop-up Results
boxes that display helpful information.  The two basic types of result screens 


are:

(
Information -- The information screens display information to help you make certain decisions.

(
Response -- The response screens require you to select from the recommended media and methods.


After the series of result screens display and are completed, the system asks for preferences on output.  When this screen has been completed, the Main Menu will automatically display and you may exit or perform the functions on the Main Menu.





Information 
The following table shows the first two results screens. They provide

Screens 
information.

Screen
Recommendation

Recommended Level of Human Interaction
Based upon the students’ level of experience, the anticipated level of resistance to change, and the level of commitment to the task desired at the completion of training, the MINIMUM level of LIVE HUMAN INTERACTION REQUIRED IS:

Instructional Strategy
To achieve the minimum level of HUMAN INTERACTION, the following INSTRUCTIONAL STRATEGY is therefore suggested:


Read the recommendations carefully.  The recommendations on both screens will vary depending on the responses to the earlier questions.  This information could make a difference in your responses to the rest of the result screens.





(Continued on the next page.)

Media and 
The next result screens are response screens.  These screens display media, then 

Method
method for four training development or learning levels.  This is an indication of

Selection
the retention level of the training and affects the cost of instruction. The four


levels are:


(
Introduction or Familiarization.

 
(
Demonstrating with Mental Practice.

 
(
Hands-on Practice/Competency.

 
(
Sustainment/Enhancement.

At each level, a list of recommended media/methods are displayed, in order from lowest cost to highest.  You have the option of browsing through the list and selecting up to three of the most appropriate media.  Select the media/methods in the order of priority, from highest to lowest.  If you do not select three, the program will automatically select the top three listed or if you have selected one or two, the system will start at the top and select the first one or two not already selected.





Levels of 
The four levels of learning and output are described in this table.

Learning


Level
Description

Introduction/ Familiarization 
Provides for gaining attention, motivating, establishing learning objectives, and illustrating the primary requirements of the task or objective.

Demonstration with Mental Practice
Includes a demonstration of the task and provides the opportunity for practice of at least the mental skills involved in the task.

Hands-on Practice/ Competency
Provides hands-on practice and evaluation of competent performance of the task or objective either with the actual items of equipment used in the job environment or with high fidelity simulations of the critical cues and conditions required in task or objective performance.

Sustainment/ Enhancement
Provides adequate mental or hands-on practice at acceptable levels of fidelity and interaction to overcome the skill decay that occurs in periods of infrequent task performance.





(Continued on the next page.)

Development
The four media screens identify the following for each suggested media

And Cost

Information 
(
Development Time.


(
Cost Relationship.



-
PC -- Procurement Cost



-
DC -- Development Cost



-
IC -- Implementation Cost

The cost relationship is presented in a logical scale of 1 to 7, with 1 being the lowest cost and 7 being the highest.




Categories of 
The next screen in the result series is the Categories and Sub-categories of  Learning 
involved in the task.  The SAT Desk Reference, Appendix G, provides 


guidelines and activities flowcharts to use for teaching the categories of 


learning.  These flowcharts are an aid in developing appropriate learning events 


and activities to guide the soldier to mastery of the objective or task.

The system displays two screens.  The first is the lead-in to the Categories of Learning.  The second screen actually identifies the categories and sub-categories of learning that apply to learning the task.  The four learning categories are:


(
Mental Skills


(
Information


(
Physical Skills


(
Attitude

Review the information on the learning categories screen.   After applying the information from the Cone of Learning, you may decide to change the media you selected.  Always keep the student in mind.





(Continued on the next page.)

Output
The last screen is the Output Options screen.  Options available, which require a Options
Y/N (Yes/No) response, are:


(
Do you wish to see the results again?

 
(
Do you wish to print out the results?

 
(
Do you wish to save the results to a file?

If you say Y (Yes) to the last question, the system will display the following statement:


Since results files may use considerable space, you may want to change diskettes before saving the results.  Press Y to save results or N to return to the Main Menu.

If you say Y (Yes) to save the results, the following will appear:


Writing the results to a file named: (The file name will appear next.  Write it down.  The system will save it as a text file name that consists of the first eight (8) characters of the TASK NUMBER and the extension “.TXT”.  An example of a file name is 2300300.TXT.

Once you have completed this screen, the Main Menu will appear.  You have just completed all the steps in performing an analysis of a task or objective.




MEDIA 
You may print the results of the media analysis when you come to the Output Results
Options screen.  The media and method choices made during the analysis are 



compiled in a printout.  


When you complete the individual practical exercise for this lesson, you should have a printout that compiles the result of your analysis and media and method choices.





(Continued on the next page.)

Learning
Learning Step/Activity 1 - 

Step/

Activity
Method of Instruction:




Instructor to student ratio




Time of Instruction





Media






References:


Resource Requirements:


Risk and Safety factors and Considerations:


Environmental factors and Considerations:





(Continued on the next page.)

Purpose 
The purpose of this exercise is to design a learning step/activity.




Evaluation
Each group must design a learning step/activity for a learning objective (either terminal or enabling). The design for the learning step/activity must include:

· The action the student will perform.

· The method of instruction

· The instructor to student ratio for the activity.

· The estimated time of instruction.

· The estimated resource requirements.

· Risk and safety factors and considerations for the activity.

· Environmental factors for the training site.

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity. You will use TRADOC Regulation Chapter VI-6-8 and appendix H, and the Learning Step/Activity Job Aid.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Identify the action the student will perform.

2.
Identify the method of instruction.

3.
Identify the instructor to student ratio for the activity.

4.
Identify the estimated resource requirements.

5.
Identify the estimated time of instruction.

6.
Identify risk and safety factors and considerations for the activity.

7.
Identify Environmental factors for the training site.

8.
Record results of this exercise on the flipchart.

9.
Have a group member brief the results.  





(Continued on the next page.)

Purpose 
The purpose of this test is to design a learning step/activity.




Evaluation
Each student complete this test independently.  To receive a GO on this test, you must design a learning step/activity for a learning objective (either terminal or enabling). The design for the learning step/activity must include:

· The action the student will perform.

· The method of instruction

· The instructor to student ratio for the activity.

· The estimated time of instruction.

· The estimated resource requirements.

· Risk and safety factors and considerations for the activity.

· Environmental factors for the training site.

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity. You will use TRADOC Regulation Chapter VI-6-8 and appendix H, and the Learning Step/Activity Job Aid.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Identify the action the student will perform.

2.
Identify the method of instruction.

3.
Identify the instructor to student ratio for the activity.

4.
Identify the estimated resource requirements.

5.
Identify the estimated time of instruction.

6.
Identify risk and safety factors and considerations for the activity.

7.
Identify Environmental factors for the training site.

8.
Record results of this exercise on the flipchart.

9.
Have a group member brief the results.  





(Continued on the next page.)

Terminal Learning Objective
Action
Develop selected portions of a Training Support Package


Conditions
Given the Desk Reference, the Student Guide, and TR 350-70.


Standard
Develop the following selected portions of a TSP ensuring that they meet the identified criteria:

· Select a Foreign Disclosure Restrictions Statement that is appropriate for the unit of instruction.

· Identify safety requirements that are appropriate for the selected unit of instruction. If the lesson contains a practical exercise that involves equipment, chemicals, or potential hazards, list the safety requirements.,

· Identify a risk assessment level that is appropriate for the selected unit of instruction.

· Identify environmental considerations that are appropriate for the selected unit of instruction, include the general environmental factors and considerations.  Address specific points that the instructor should convey to the students in NOTES at the appropriate points in the lesson.  The factors covered should address both the training situation and actual task performance.  They should focus on protecting the environment in which the students train and perform their jobs, not on how the environment affects the performance of the task.

· Develop a motivation paragraph that is appropriate for the selected unit of instruction.  I must clearly inform the students why they need to know the information/skill that is being covered and the consequences of poor or nonperformance, and identify the job conditions that make learning the task essential for the target audience.

· Develop an instructional lead-in statement level that is appropriate for the selected unit of instruction and ties the TLO to previous learning or student experience and leads into the actual presentation. It must be brief but effective.





(Continued on the next page.)

[Note:
Use these cover pages for a common or shared task TSP.]

COMMON / SHARED TASK

TRAINING SUPPORT PACKAGE (TSP)



TSP 


Number/

Title




Effective

Date



Supersedes


TSP(s)



TSP User




Proponent




Improvement
Please send your comments to:

Comments



Commandant/Commander


[Proponent school and/or preparing agency name]


ATTN: (if known)


Installation, State, ZIP Code 



Security


Clearance/

Access


Foreign
See enclosed lesson(s) for applicable FD restriction statements per Chapter 

Disclosure 
I- 1, Training Product Classification, Foreign Disclosure (FD) Restriction 

Restrictions 
Statements, and Copyright/Proprietary Materials.
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PREFACE



Purpose
This training support package provides the instructor with a standardized lesson plan for presenting instruction for --


TASK NUMBER
TASK TITLE

_______________
___________________________________


_______________
___________________________________



Delivery
LESSON NUMBER
TECHNIQUE OF DELIVERY
Technique
_________________
___________________________________


_________________
___________________________________





This TSP


contains
TABLE OF CONTENTS




Page

Preface



Lesson
Section I,  Administrative Data
1-1

Plan  1
Section II,  Introduction
1-2



-
Terminal Learning Objective



Section III,  Presentation
1-3


Section IV,  Summary
1-4


Section V,  Student Evaluation
1-4

Lesson Plan 2, 3, etc.

2-1, etc.

Test Lesson Plan

n-1

Appendices


A.
Instructional Media, e.g., Viewgraph Masters
A-1


B.
Test and Test Solutions
B-1


C.
Practical Exercises and Solutions
C-1


D.
Student Handouts
D-1


E.
Course Map 
E-1


Note:    [Begin the with the standard lesson plan format on the next page.]
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[Note:
Use these cover pages for a Training /TATS TSP.]

TRAINING/TATS COURSE

TRAINING SUPPORT PACKAGE (TSP)



Course


Number/

Title




Introduction
This course is designed to …



Effective

Date



Supersedes


Course(s)


TSP User




Proponent




Security


Clearance/

Access


Foreign
See enclosed lesson(s) for applicable FD restriction statements per Chapter Disclosure 
I- 1, Training Product Classification, Foreign Disclosure (FD) Restriction 

Restrictions 
Statements, and Copyright/Proprietary Materials.



Improvement
Please send your comments to:

Comments
Commandant/Commander


[Proponent school and/or preparing agency name]


ATTN:  [if known]


Installation, State, ZIP Code 


POC phone number and e-mail address:



Safety/Risk
The following special safety/risk hazards, notes, cautions, etc. apply to the 

Management
presentation of this course.  Safety and risk management actions are also identified in the training materials at the appropriate point in the course.



Environmental
The following special environmental considerations, notes, cautions, etc., 
Protection
apply to the presentation of this course as a whole.  Specific damage.



(Continued on the next page.)

 [Note:
Use this lesson plan format for both TATS course and common and shared TSPs.]

[LESSON NUMBER:  TITLE]

[Effective Date]


 SECTION I.
ADMINISTRATIVE DATA



All Courses

COURSE NUMBER(S)
COURSE TITLE(S)

Including This
______________
_______________________________________ 
Lesson
______________
_______________________________________



Task(s)
TASK NUMBER
TASK TITLE

Taught or
____________
_______________________________________
Supported


CONDITION: 
_______________________________________



STANDARD:
_______________________________________


Task(s)
TASK NUMBER
TASK TITLE

Reinforced
____________
_______________________________________




_______________________________________


____________
_______________________________________




_______________________________________



Academic 
The academic hours required to teach this lesson are as follows:

Hours

PEACETIME
MOB



AC
TASS Training Bns
AC/RC




Resident
AT/ADT
IDT
Non-res DL




Hrs:Mins/MOI
Hrs:Mins/MOI
Hrs:Mins/MOI
Hrs:Mins/MOI
Hrs:Mins/MOI










TEST





TOTAL










Test Lesson



Hours
Lesson No.
Number
Testing,


(to include test review) 
______
___________




Prerequisite
LESSON NUMBER
LESSON TITLE

Lesson(s)
______________
_______________________________________


______________
_______________________________________



(Continued on the next page.)

Security


Clearance/


Access 




Foreign

Restrictions 






References
Number
Title
Date
Additional

Information























Student Study


Assignments



Instructor


Requirements




Additional


Support


Personnel


Requirements




Equipment


Required



Materials
INSTRUCTOR MATERIALS:
[(State if there are none.]
Required



STUDENT MATERIALS:
[State if there are none.]



(Continued on the next page.)

Classroom,


Training 


Area, and


Range 


Requirements




Ammunition


Requirements




Instructional
Before presenting this lesson, instructors must thoroughly prepare by Guidance 
studying this lesson and identified reference material.



Branch
Name
Rank
Position
Date

Safety Mgr.
_______________
_____
_______



Approval




Proponent
Name
Rank
Position
Date

Lesson
_______________
_______
____________
______

Plan
_______________
_______
____________
_______

Approvals



SECTION II.
INTRODUCTION


Method of instruction: ____________________


Instructor to student ratio is __:__


Time of instruction (minutes):  _______  


Media:  ________________________________



Motivator




Terminal
Note:
Inform the students of the following terminal learning 
Learning


objective requirements.
Objective
At the completion of this lesson you (the student) will:

ACTION:


CONDITION:


STANDARD:




Safety


Requirements



(Continued on the next page.)

Risk


Assessment


Level



Environmental
It is the responsibility of all soldiers and DA civilians to protect the Considerations
environment from damage.


Evaluation



Instructional


Lead-in


SECTION III.
PRESENTATION  [Presentation Option 1:
Without Enabling Learning Objectives]



1.
Learning Step/Activity 1 - 


Method of instruction: _____ Instructor to student ratio is __:__.


Time of instruction (minutes):  _______.


Media  ___________________________


References_____________________________________________


Security Classification____________________________________

a.




(1)




(2)



b.
(Continued)

Note:
Conduct a check on learning and summarize the learning activity. 

2.




 (Continued on the next page.)


[Presentation Option 2:
With Enabling Learning Objectives (ELOs) to support the lesson TLO.]



ELO A.

ACTION:


CONDITION:


STANDARD:


1.
Learning Step/Activity 1


Method of instruction: _____ Instructor to student ratio is __: __.


Time of instruction (minutes):  _______.


Media  ___________________________


References_____________________________________________


Security Classification____________________________________

a.




(1)




(2)




ELO B.



SECTION IV.
SUMMARY


Method of instruction: _________________ 


Instructor to student ratio is __:__.


Time of instruction (minutes):  _______.


Media: ____________________________________



Check on
Determine if students have learned the material presented by --
Learning

a.
Soliciting student questions and explanations.


b.
Asking questions and getting answers from the students.


c.
Providing immediate feedback in context to the material presented and 



correcting student misunderstandings.



Review/

Summarize

Lesson



Transition

To Next


Lesson




(Continued on the next page.)

SECTION V.
STUDENT EVALUATION



Testing
Describe how the student must demonstrate accomplishment of the TLO.
Require-


ments
Note:
Refer student to the Student Evaluation Plan.



Feedback
a.
Schedule and provide immediate feedback in context to the material presented; correct student misunderstandings.

Requirement
b.
Provide remedial training as needed.



[Introduction
TRADOC Regulation (TR) 350-70, Training Development Management, Processes, and Products, covers Training Support Packages (TSP) in chapter VI-8, Training Course Development.  The TSP format is described in Appendix E.  The contents of the common and shared task TSP are discussed in this in this job aid.]



TSP 
XXX-A-YYYY [Use the numeric three digit school code (XXX), a hyphen, a Number/
one digit alphabetic code (A) (this code is unique for each proponent; each Title 
proponent will establish as many as necessary to organize its tasks), a hyphen, 


and a four digit numeric sequence number (YYYY) that is assigned by the


proponent. [Insert the title for the TSP.  If the TSP covers one task, use the


task title.  If the TSP covers more than one task, use a unique title.]


Effective
[Identify the effective fielding date for this TSP.]

Date



Supersedes
[Insert the number, title, date of each TSP and/or lesson that this TSP 

TSP(s)
supersedes.]



TSP User
Use this TSP in [insert all courses in which this TSP is taught.]



Proponent
[Identify task proponent, point of contact, and address for this TSP.]



Improvement
[Send comments concerning improvement of enclosed training materials 

Comments
directly to applicable agency(ies), i.e., the proponent and/or preparing agency, if other than proponent. Give the complete address including attention line, Internet, and US Mail addresses.]

Please send your comments to:


Commandant/Commander


(Proponent school and/or preparing agency name)


ATTN: [if known]


Installation, State, ZIP Code 



Security
[Identify the security clearance/access requirements for the TSP IAW Clearance/
Chapter I-1, Training Product Classification, Foreign Disclosure (FD) 
Access
Restriction Statements, and Copyright/ Proprietary Materials.]



Foreign
See enclosed lesson(s) for applicable FD restriction statements per Chapter Disclosure 
I-1, Training Product Classification, Foreign Disclosure (FD) Restriction Restrictions 
Statements, and Copyright/Proprietary Materials.



(Continued on the next page.)


PREFACE



Purpose
This training support package provides the instructor with a standardized lesson plan for presenting instruction for –[List all tasks trained in the TSP.]


TASK NUMBER
TASK TITLE

_______________
___________________________________


_______________
___________________________________




[Include the primary delivery technique to be used for presenting each lesson in the TSP.  This delivery technique is a major resource driver for the lesson.  See appendix H of TRADOC Regulation 350-70.]

Delivery
LESSON NUMBER
TECHNIQUE OF DELIVERY
Technique
_________________
___________________________________





This TSP


contains
TABLE OF CONTENTS




Page

Preface



Lesson Plan 1
Section I,  Administrative Data
1-1


Section II,  Introduction
1-2



-Terminal Learning Objective



Section III,  Presentation


[List ELOs here, if appropriate.]
1-3


Section IV,  Summary
1-4


Section V,  Student Evaluation
1-4

Lesson Plan 2, 3, etc.
[If TSP contains more than one lesson plan, provide the same information as for the first lesson.]
2-1, [etc.]

Test Lesson Plan
[Tests may be a separate lesson or part of a lesson.  If separate test, provide the lesson plan for presenting the test.]
[n-1]

Appendices [Identify contents of Appendices A-n by number of lesson that material supports.]
A.
Instructional Media, e.g., Viewgraph Masters
A-1*


B.
Test and Test Solutions
B-1*


C.
Practical Exercises and Solutions
C-1*


D.
Student Handouts
D-1*


E.
Course Map 
E-1*

*[In page column, insert “NA”  if that appendix is not included.  Add additional appendices if required.]



(Continued on the next page.)

[All TSPs use the same lesson plan format.  For the lesson number use the format nnnn-nnnnnnnn where nnnn is the Proponent School Code and nnnnnnnn is a computer generated numeric characters to uniquely ID lesson. Give each lesson a unique title.  Identify the date that this lesson can be trained.]
[LESSON NUMBER: TITLE]

[Effective Date]


 SECTION I.

ADMINISTRATIVE DATA




[Identify the number and title of each course in which this lesson is taught to standard.  The same material may be taught in different courses to different audiences.]

All Courses
COURSE NUMBER(S)
COURSE TITLE(S)

Including This
_________________
_______________________________________ 
Lesson
_________________
_______________________________________




[Identify the number and title of each task that this lesson trains or supports the training of (may be at a higher level).  Note that different lessons may address different tasks within the same TSP.  Inclusion of the task conditions and standards is optional but would help the instructor get a more complete picture of the task specifications.  This information does not appear anywhere else in the TSP.]
Task(s)
TASK NUMBER
TASK TITLE

Taught or
____________
_____________________________________________
Supported




_____________________________________________



CONDITION: 
_____________________________________________


STANDARD:
_____________________________________________


[Identify any task(s) for which this TSP provides refresher or integrated training.  Often a lower skill level task is a performance step for a higher level task.  Training and performance of the higher level task serves to reinforce and refresh the lower skill level task.]



(Continued on the next page.)

Task(s)
TASK NUMBER
TASK TITLE

Reinforced
____________
____________________________________________




_____________________________________________
____________
_____________________________________________




_____________________________________________


[Identify the total amount of time that is required to train each training method called for by this TSP.  Then total the number of hours required to train the task(s).  The time reflects summation of lesson academic time by MOI.  Time must be shown in hours and minutes where 1 academic hour = 50 minutes and does NOT include break time.  1:40 represents a 50-minute academic hour and an additional 40 minutes of lesson time for a total of 90 minutes.  

Academic 
The academic hour(s) required to teach this lesson are as follows:

Hours

PEACETIME
MOB



AC
TASS Training Bns
AC/RC




Resident
AT/ADT
IDT
Non-res DL




Hrs/Min/MOI
Hrs/Min/MOI
Hrs/Min/MOI
Hrs/Min/MOI
Hrs/Min/MOI










TEST
    [If included in this lesson plan.]




TOTAL














[If the training is tested as part of a separate test session, identify time required to test the material in this TSP and the lesson number of the test.  If the material is tested as part of this unit of training, put “NA” under “Hours” if the lesson is NOT tested in a separate lesson.]

Test Lesson


Hours
Lesson No.
Number
Testing,


(to include test review) 
______
___________




[Identify lesson/TSP, by number and title, that covers any task that must be trained before this lesson.  State if there are none.]

Prerequisite
LESSON NUMBER
LESSON TITLE

Lesson(s)
______________
_____________________________________________


______________
_______________________________________



(Continued on the next page.)

[Identify the security level for the lesson plan (e.g., unclassified, secret), any special secure room requirements, and whether foreign students may attend the class.  If there are no requirements, include the following statement, “There are no clearance or access requirements for the lesson.”]

Security


Clearance/


Access 





[Apply appropriate FD restriction statement (including number) per Chapter I-1, Training Product Classification, Foreign Disclosure (FD) Restriction Statements, and Copyright/ Propriety Materials.]

Foreign

Restrictions 




[List all references that could provide an instructor with background information that would assist in a better understanding of the task/subject matter.  List civilian sources by the type of source (e.g., book title, magazine, etc.), title of article (if appropriate), page numbers, and date of publication.  Provide an Army source for any civilian references including a complete mailing address.  Telephone numbers are not acceptable addresses.]

References
Number
Title
Date
Additional

Information























[Identify the document name(s), number(s), chapter(s), pages, and paragraph

numbers.  Indicate when each assignment is due, (e.g., prior to the start of the lesson, at a specific point in the lesson, or upon completion of the lesson).  State if a student study assignment is not required.  Make assignments so as to allow sufficient time for the students to complete the assignments by the desired due date.  Explain assignments and specify due date and arrangements for collecting and providing feedback on the assignments.]

Student Study


Assignments



(Continued on the next page.)

[List the number of instructors, demonstrators, and/or assistant instructors required to train/evaluate the task(s).  Identify any special qualifications they must possess to train/evaluate the task(s) to standard.  State if there are none.]

Instructor


Requirements




[List additional support personnel and any qualification requirements (e.g., bus drivers, audiovisual equipment operators, range operators, etc.).  State if there are none.]

Additional


Support


Personnel


Requirements




[List instructional aids, such as equipment and tools, needed to accomplish instruction.  Examples include audiovisual equipment, training aids, weapon systems, truck, etc.  Provide specific nomenclature and quantity requirements.  State if there are none.]
Equipment


Required



[List required readings for instructors.  List materials required for instructors that do not fit under the preceding section.  These are materials that the instructor must have (e.g., map and compass).  List civilian materials by type, title, author, page numbers, date of publication, and publisher.  Provide an Army source with complete mailing address to obtain any civilian materials listed.  Telephone numbers are not acceptable.  State if there are none.]

Materials
INSTRUCTOR MATERIALS:
[(State if there are none.] [List materials which the instructor will provide to the students before or during the class (e.g., map and compass) or which the student must bring to class (e.g., assigned text).  State if there are none.]
Required
STUDENT MATERIALS:
[State if there are none.] [List requirements for training (e.g., one 25-person standard classroom, a wooded training area, specific weapons range, specialized classroom that can be completely darkened, etc.).]



(Continued on the next page.)

[Identify the training location, including any requirements that apply specifically to this lesson. State if there are none.]

Classroom,

Training 


Area, and


Range 


Requirements




[Identify all ammunition requirements to support the training of this lesson.  State if there are none.]

Ammunition


Requirements





[List any special instructions not covered elsewhere in this document to include the course map identifying the training sequence for any prerequisite lessons covered by this or another TSP.  Other information that may appear here is timelines for scheduling resources.  Instructional sites may supplement this section to meet local requirements (for example, “Submit request for transportation 5 days before the start of class.”)]
Instructional
Before presenting this lesson, instructors must thoroughly prepare by Guidance
studying this lesson and identified reference material.[Add lesson specific


information here.]




[If not required, put N/A.  See TRADOC Reg. 350-70, Chapter I-2 for requirements,  If required and there is no Branch Safety Manager, obtain signature of functional equivalent.]

Branch
Name
Rank
Position

Date

Safety Mgr.
_________________
_____
_____________
_______

Approval





[Plan approval signifies development of the lesson IAW policy requirements, application of appropriate high and medium risk management codes, and Safety Manager approval as appropriate.]

Proponent
NAME
Rank
Position
Date

Lesson
_______________
_______
______________
_______

Plan
_______________
_______
______________
_______

Approvals



(Continued on the next page.)

SECTION II.
INTRODUCTION

[TRADOC Regulation 350-70 identifies the methods of instruction.  Count the time of instruction in hours and minutes.  Provide the following details for this section (Introduction). Identify the media used; state if none is used.]

Method of instruction: ____[for the introduction only]__________


Instructor to student ratio is __: __


Time of instruction (minutes):  _______


Media:  ____________[State if there is none.



[Provide a short motivational introduction to the lesson.  It can be a discussion, short demonstration, or videotape designed to peak the students’ interest and to focus them on the material they are about to learn.  It needs to clearly inform the students why they need to know the information/skill that is being covered and the consequences of poor or nonperformance.  Identify the job or battlefield conditions that make learning the task essential to the soldier.]

Motivator




Terminal
Note:
Inform the students of the following terminal learning 
Learning


objective requirements.
Objective
At the completion of this lesson you (the student) will:

ACTION:
[Begin the statement with a single action verb that states exactly what the student will do to demonstrate competency at the end of the lesson.  Use the standard verb list in TRADOC Reg. 350-70, Appendix D.]

CONDITION:
[Include any pertinent influence that will impact on the student’s performance of the objective to include environment, equipment, manuals, assistance, and/or supervision requirements.  Address the training conditions only.  Ensure the conditions are appropriate for the TLO action statement.]

STANDARD:
[Clearly state the criteria for the action statement in observable and measurable terms.  The standard criteria identify how well, completely, or accurately a process must be performed or a product must be produced.  Express product standards in terms of accuracy, tolerance, completeness, format, clarity, allowable errors, or quantity.  Express process standards in terms of sequence, completeness, or speed.]



(Continued on the next page.)

[Identify the general safety factors and requirements for the lesson.  If the lesson contains a practical exercise that involves equipment, chemicals, or potential hazards, list the safety requirements.  Use instructor notes to make specific safety points during the lesson.  State if there are none.  See TRADOC Regulation 350-70, Chapter I-2, Safety and Environment.]
Safety


Requirements




[List the risk assessment level for the lesson (i.e., extremely high, high, moderate, or low).  Determine the risk assessment level as a joint action of the training developer, subject matter expert, and branch safety manager. See TRADOC Regulation 350-70, Chapter I-2, Safety and Environment.  Have it approved by the appropriate command authority.  Insert a statement for the instructor to read to the students if the risk level is extremely high, high, or moderate.  A sample statement follows:

NOTE:
This class is assigned a risk level of EXTREMELY HIGH.  Potential risks include injuries caused by:

(
Aircraft crashing.

(
Rotation of rotor blades while boarding aircraft.

(
Severe turbulence while in flight.

(
Seat belts not being secure while in aircraft.

(
Improper seating arrangement on aircraft.

(
Intense noise of aircraft (e.g., hearing damage).

(
Air sickness of students while on aircraft.”

For every potential risk listed in extremely high, high, and moderate risk lessons, include instructor notes at the appropriate place(s) in the lesson where risk appears.  Explain what actions the instructor must take to reduce the risk.  A risk assessment rating of “extremely high” must be approved by CG TRADOC before approval of the training.  A risk assessment rating of “high” must be approved by the task commandant before approval of the training.]

Risk


Assessment


Level



(Continued on the next page.)

[Identify the general environmental factors and considerations.  Address specific points that the instructor should convey to the students in NOTES at the appropriate points in the lesson.  The factors covered should address both the training situation and actual task performance.  They should focus on protecting the environment in which the students train and perform their jobs, not on how the environment affects the performance of the task.  Refer to TRADOC Regulation 350-70, Chapter I-2, Safety and Environment for information about environmental considerations to take into account during training development.  State if there are none.]

Environmental
It is the responsibility of all soldiers and DA civilians to protect the Considerations
environment from damage.
Note:
Add considerations that are applicable to your specific training location or installation.]


[Identify how, when, and where the TLO will be evaluated.  Provide length of the test or exercise, and identify the minimum passing score. Refer to TRADOC Regulation 350-70, Chapter VI-7, Student Performance Measurement/Testing for information.]

Evaluation




[If applicable, tie the TLO to previous learning or student experience and lead into the actual presentation.  Be brief but effective.]
Instructional


Lead-in


SECTION III.
PRESENTATION  [Presentation Option 1:
Without Enabling Learning Objectives]



[The learning step/activity is a one-sentence statement describing the training activity, preferably in student action terms.  See TRADOC Reg. 350-70, Chapter VI-6, Training Course Design.]

1.
Learning Step/Activity 1 – [Insert the learning activity here.]

[TRADOC Regulation 350-70, Appendix H identifies the methods of instruction.  Count the time of instruction in minutes. Provide the following details for the learning step/activity only. Identify the media used; state if none is used.]


Method of instruction: _____ Instructor to student ratio is __:__.


Time of instruction (minutes):  _______.


Media  _____[State if there is none.]________


References__[Title, Number, Para. No., Pg. No., etc.]____________


Security Classification_______________


Continued on the next page.

[The actual instruction begins here.  Present the material in the sequence it is to be trained.  Use as many subparagraphs as necessary to cover the learning step/activity.]

a.




(1)




(2)


b. (Continued)

[A “check on learning” is an informal, required check to determine if students are learning.  It can be as simple as asking one or two questions or as complex as asking students to demonstrate skill performance.]

Note:
Conduct a check on learning and summarize the learning activity. 

[Include as many learning steps / activities as necessary to train the soldier to perform the TLO to the established standard. For each additional learning step/activity, provide the same information as shown for Learning Step/Activity 1.]

2.




[Presentation Option 2:
With Enabling Learning Objectives (ELOs) to support the lesson TLO.]



[Include as many ELOs as necessary to support training of the TLO.]

ELO A.

ACTION:
[Use the same format as for the TLO.] 

CONDITION:
[Use the same format as for the TLO.] 

STANDARD:
[Use the same format as for the TLO.] 

[Include learning steps/activities as shown in Option 1 as necessary to train the soldier to perform the ELO to the established standard.]

1.
Learning Step/Activity 1 - [See format in presentation option 1.]


ELO B.


(Continued on the next page.)

SECTION IV. 
SUMMARY


Method of instruction: __[for summary only]___ 


Instructor to student ratio is __:__.


Time of instruction (minutes):  _______.


Media: [State if there is none.]_____________________________



Check on
Determine if students have learned the material presented by --
Learning


a.
Soliciting student questions and explanations.


b.
Asking questions and getting answers from the students.  [ Include specific questions and answers.]


c.
Providing immediate feedback in context to the material presented and correcting student misunderstandings.



Review/
[Provide a brief summary of the lesson reviewing the TLO and all major 
Summarize
points.]
Lesson



Transition
[if applicable.]

To Next


Lesson




SECTION V.
STUDENT EVALUATION



Testing
Describe how the student must demonstrate accomplishment of the TLO.
Require-


ments
Note:
Refer student to the Student Evaluation Plan.



Feedback
a.
Schedule and provide immediate feedback in context to the material 

Requirement

presented; correct student misunderstandings.

b. Provide remedial training as needed.



.

Purpose 
During this course there is insufficient time to develop a complete TSP, therefore, you will develop selected portions of a TSP . When you developed a lesson outline and a learning step/activity, you developed a major portion of a TSP and we will not repeat those actions. During this exercise, you will select a Foreign Disclosure Restrictions Statement, identify safety requirements, identify a risk assessment level, identify environmental considerations, develop a motivation paragraph and develop an instructional lead-in statement.




Evaluation
Each group must:

· Select a Foreign Disclosure Restrictions Statement that is appropriate for the unit of instruction that you are using for your group project.

· Identify safety requirements that are appropriate for the selected unit of instruction. If the lesson contains a practical exercise that involves equipment, chemicals, or potential hazards, list the safety requirements.,

· Identify a risk assessment level that is appropriate for the selected unit of instruction.

· Identify environmental considerations that are appropriate for the selected unit of instruction, include the general environmental factors and considerations.  Address specific points that the instructor should convey to the students in NOTES at the appropriate points in the lesson.  The factors covered should address both the training situation and actual task performance.  They should focus on protecting the environment in which the students train and perform their jobs, not on how the environment affects the performance of the task..

· Develop a motivation paragraph that is appropriate for the selected unit of instruction.  I must clearly inform the students why they need to know the information/skill that is being covered and the consequences of poor or nonperformance, and identify the job conditions that make learning the task essential for the target audience.

· Develop an instructional lead-in statement level that is appropriate for the selected unit of instruction and ties the TLO to previous learning or student experience and leads into the actual presentation. It must be brief but effective.


Each group must complete four out of six of these requirements to receive a GO on this exercise.  You do not have to receive a GO on this exercise to complete the course.



(Continued on the next page.)

NOTE:
During the course, each student will have to brief the results of at least one exercise.



Directions
You have approximately 30 minutes to complete this activity. Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps using TRADOC Regulation 350-70, Chapter I-1, Training Product Classification, Foreign Disclosure (FD) Restriction Statements, and Copyright/Propriety Materials, Chapter I-2, Safety and Environment, the TSP template and job aid. and flip chart (document camera):

Step
Action

1.
Select a Foreign Disclosure Restrictions Statement.

2.
Identify safety requirements for your lesson.

3.
Select a risk assessment level.

4.
Identify environmental considerations.

5.
Develop a motivational paragraph.

6.
Develop an instructional lead-in paragraph.

7.
Record the results of the preceding steps on the flip chart.

8.
Have a group leader brief the results.



Purpose 
During this course there is insufficient time to develop a complete TSP; therefore, you will develop selected portions of a TSP. When you developed a lesson outline and a learning step/activity, you developed a major portion of a TSP and we will not repeat those actions. During this performance test, you will select a Foreign Disclosure Restrictions Statement, identify safety requirements, identify a risk assessment level, identify environmental considerations, develop a motivation paragraph and develop an instructional lead-in statement.




Evaluation
Each student must complete this test independently.  To receive a GO on this test, you must:

· Select a Foreign Disclosure Restrictions Statement that is appropriate for the unit of instruction that you are using for your group project.

· Identify safety requirements that are appropriate for the selected unit of instruction. If the lesson contains a practical exercise that involves equipment, chemicals, or potential hazards, list the safety requirements.

· Identify a risk assessment level that is appropriate for the selected unit of instruction.

· Identify environmental considerations that are appropriate for the selected unit of instruction, include the general environmental factors and considerations.  Address specific points that the instructor should convey to the students in NOTES at the appropriate points in the lesson.  The factors covered should address both the training situation and actual task performance.  They should focus on protecting the environment in which the students train and perform their jobs, not on how the environment affects the performance of the task.

· Develop a motivation paragraph that is appropriate for the selected unit of instruction.  I must clearly inform the students why they need to know the information/skill that is being covered and the consequences of poor or nonperformance, and identify the job conditions that make learning the task essential for the target audience.

· Develop an instructional lead-in statement level that is appropriate for the selected unit of instruction and ties the TLO to previous learning or student experience and leads into the actual presentation. It must be brief but effective.


You must complete four out of six of these requirements to receive a GO on this exercise.  You do not have to receive a GO on this exercise to complete the course.



(Continued on the next page.)

Directions
Complete this performance test as homework.  You must complete the following steps using TRADOC Regulation 350-70, Chapter I-1, Training Product Classification, Foreign Disclosure (FD) Restriction Statements, and Copyright/Propriety Materials, Chapter I-2, Safety and Environment, the TSP template and job aid:

Step
Action

1.
Select a Foreign Disclosure Restrictions Statement.

2.
Identify safety requirements for your lesson.

3.
Select a risk assessment level.

4.
Identify environmental considerations.

5.
Develop a motivational paragraph.

6.
Develop an instructional lead-in paragraph.

7.
Record the results of the preceding steps on the TSP template.

8.
Turn in your results to the facilitator for scoring.  

NOTE:
Your facilitator will approve/comment on your answers. 

Terminal Learning Objective
Action
Develop a performance test item packet.


Condition
Given a learning objective, the Desk Reference, the Student Guide, and TR 350-70. 

Standard
Develop a performance test item packet that includes:

1. A test item for each LO that clearly measures the performance of the LO, matching the conditions and standards as closely as constraints permit.

2. Any constraints to testing each LO.  Provide a rationale for the type of evaluation method chosen (process or product) and its method of administration (actual equipment, simulator/simulation, or training aid).

3. Clear and complete instructions for the student to perform the each performance test/item (assuming he has the skill).

4. A list of all resources (personnel and equipment) needed to conduct the test.

5. All instructions to the administrator, scorer, and/or support personnel on how to administer and score the test.






Continued on the next page.

Use the following matrix to locate information and examples of test development processes and products in the Desk Reference.

PROCESS
DESCRIBE
REFERENCE
EXAMPLE

Prepare test plan (blueprint)
How to design a course test
IV-3-1 through IV-3-34
IV-3-34

Build test items
How to construct course test
IV-4-1 through IV-4-20
NA

Develop scoring tools
(
Types of scoring

(
How to develop scoring tools
IV-5-1 through IV-5-4
IV-4-19, IV-5-4

Prepare scorer instructions
How to prepare instructions for group and individually administered tests
IV-6-1 through IV-6-8
IV-6-10

Prepare examinee instructions
How to prepare instructions for an individual or group
IV-4-14 through IV-4-17
IV-4-19

Debug test
How to identify potentially misleading items
IV-7-1 through IV-7-12
NA

Validate test
How to ensure the test separates performers from non-performers
IV-8-1 through IV-8-6
NA






Continued on the next page.

Note:
The numbering of the following steps does not necessarily imply a fixed sequence. Some steps are/may be performed concurrently, or the product from that step updated after a subsequent step is performed.

Step
Action

(1)
Review the terminal and enabling learning objectives (TLO and ELO). 

(2)
After review of the learning objectives, determine whether performance or performance-based items can/will  be used to test each TLO/ELO selected for testing.

(3)
Determine if application, analysis, or problem-solving test items are required.

Note:
Unless you are testing prerequisite skills/knowledge (normally these are ELOs not TLOs), do NOT test at the recall or recognition level. Skills/performances should be tested at the application level or above.

(4)
Determine the quantity, type, and weight of criterion-referenced test/test items to be used for each TLO/ELO:  hands-on performance, performance-based (written), or a combination of the two.

(5)
Write a test plan for-
By determining and documenting the


(a)
performance-based tests
number of items needed to adequately evaluate each TLO/ELO selected for testing. 

If possible, construct at least 2 items for each TLO/ELO to be tested..


(b)
performance tests
1  type of measurement to be used (product, process, or both)

2  resources required (i.e., time, manpower, costs of alternatives, equipment,  facilities, environment, etc.)

3  constraints (resources, safety, and environ-mental) and their impact 

4  possible alternative performance conditions and which ones will be tested

5  number of successful repetitions/conditions of performance required to achieve a GO 

availability of/need for simulators/simulations

(6)
Determine the level of test control required and specify the test control procedures. See separate checklist for test control procedures.




(7)
Write criterion-referenced test items that:

(a)
Match the action, conditions, and standards of the TLO and  ELO taught.

(b)
Ensure the student can accomplish the learning objectives under the stated conditions to the established standard.  

(c) Discriminate between performers and non-performers. 

(d) (d)
Measure actual on-the-job performance to the maximum extent possible; i.e., maximize fidelity to actual performance. 

(e)
Are highly interactive (for computer-based test items). 

(f)
Collectively, test each and every TLO.

(8)
Check each test item to ensure:

(a) Content validity (i.e., the extent to which the test measures the intent (TLO) of the instruction)

Note
A close match of the job performance to the TLO to the test item usually will ensure adequate content validity. Subject matter expert review must be used.

(b)
Accuracy -- i.e., keyed (correct) alternative is doctrinally/ technically correct and other alternatives/possible responses on a performance based test are clearly incorrect.

(c)
Adherence to good item writing procedures (performance-based test items).

(d)
Fairness (i.e., does not contain bias or confusion related to race, gender, or cultural differences)

(9)
Establish the weight factor for lesson(s) included in each test.

(10)
Write a separate test lesson plan or include the test as a learning step/ activity in a lesson plan.

Note:
Provide test review time by including a test review learning activity.

(11)
Write/update the student evaluation plan.

Note:
See "Student Evaluation Plan". 

(12)
Compile the test/administrative instructions.

(13)
If it is a ...
Then ...



Performance test

Construct a check list



Performance-based test

Construct the scoring key.

(14)
Administer the test (for validation purposes) using the (draft) test administration instructions.

(15)
Validate the test (and test administration instructions) by ensuring it discriminates between performers and non-performers.

(16)
Revise the test (as needed using the (initial) validity and reliability results) and the administration instructions..




(17)
Monitor the test results to identify problems which occur over time.

(a) Collect student comments/performance results.

(b) Collect/analyze (expanded sample) validity/reliability data.


(18)
Collect student on-the-job performance data. (Part of  the SAT step of  Evaluation) 

(19)
Adjust course/test standards and/or test items based upon historical/student performance data.




Purpose 
The purpose of this practical exercise is to design and develop performance test items.


Evaluation
a.
Each group must develop a test packet that includes:

1. A test item for each LO that clearly measures the performance of the LO, matching the conditions and standards as closely as constraints permit.

2. Any constraints to testing each LO.  Provide a rationale for the type of evaluation method chosen (process or product) and its method of administration (actual equipment, simulator/simulation, or training aid).

3. Clear and complete instructions for the student to perform the each performance test/item (assuming he has the skill).

4. A list of all resources (personnel and equipment) needed to conduct the test.

5. All instructions to the administrator, scorer, and/or support personnel on how to administer and score the test.





Directions
You have approximately 30 minutes to complete this activity.  You will you your student handout checklist to design and develop performance test items, the Desk Reference and TRADOC Regulation 350-70.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Select two LOs that you have previously developed.

2.
Design one performance test item for each LO determining and justifying the evaluation method chosen (product/process/ combination) and its method of administration (actual equipment, simulation/simulator, or training aid).

3.
List all resources required to administer and score each test.

4.
List all constraints on test administration for each test as compared with actual on-the-job performance.

5.
Write the performance test item checklist/checksheet, incorporating necessary student and administrator instructions.

6.
Sign certification statement.

7.
Turn in your results including certification to the facilitator for scoring.  

NOTE:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.



Purpose 
The purpose of this test is to determine your ability to design and develop performance test items.


Evaluation
a.
Each student must complete this test independently.

b. You must receive a GO on this test to complete the course.  If you do not get a go on this exercise, you must retest until you do.


c.
To receive a GO on this exercise, each completed test packet must include:

1. A test item for each LO that clearly measures the performance of the LO, matching the conditions and standards as closely as constraints permit.

2. Any constraints to testing each LO.  Provide a rationale for the type of evaluation method chosen (process or product) and its method of administration (actual equipment, simulator/simulation, or training aid).

3. Clear and complete instructions for the student to perform the each performance test/item (assuming he has the skill).

4. A list of all resources (personnel and equipment) needed to conduct the test.

5. All instructions to the administrator, scorer, and/or support personnel on how to administer and score the test.

6. A signed copy of the certification on the following page.

 



Directions
Complete this performance test as homework. You may use your Desk Reference, student handouts, previously developed course materials, and/or any notes for this exercise. Do not consult with any other student.
Step
Action

1.
Select two LOs that you have previously developed.

2.
Design one performance test item for each LO determining and justifying the evaluation method chosen (product/process/ combination) and its method of administration (actual equipment, simulation/simulator, or training aid).

3.
List all resources required to administer and score each test.

4.
List all constraints on test administration for each test as compared with actual on-the-job performance.

5.
Write the performance test item checklist/checksheet, incorporating necessary student and administrator instructions.

6.
Sign certification statement.

7.
Turn in your results including certification to the facilitator for scoring.  

NOTE:
Your facilitator will approve/comment on your answers.  You must receive a GO on this test to complete the course.



Certification
I certify that I have not received not given assistance in the completion of this 
assignment.

                                                                Signature



Terminal Learning Objective
Action
Make a job aid.


Condition
Given a task suitable for a job aid, the SAT Desk Reference, the Student Guide, and TR 350-70.

Standard
Each job aid must:

(
Be in a format (i.e., steps, worksheet, decision table, flow chart, or checklist) or combination of formats appropriate for the task.

(
Provide clear, simple instructions to the user.

(
Accomplish what it is assigned to accomplish.



Continued on the next page.

Terminal Learning Objective
Action
Determine validity of training materials.


Condition
Given simulated test data, a blank worksheet for the fixed sample method, blank copy of sequential testing method chart in the Desk Reference, the Student Guide, and TR 350-70.

Standard
Determine that the training materials reflected by the test data are valid only if:

(
When using the fixed sample method, the percent of people passing (i.e., meeting the test criteria) meets or exceeds the established 80% pass rate.

(
When using the sequential testing method, the scores plotted on the 80% level chart reach the “area of acceptance.”

Purpose 
The purpose of this exercise is to develop a simulated job aid.




Evaluation
Each group must:

· Create a three dimensional object using Leggos@ provided.

· Create a job aid explaining how to assemble the object.  The job aid must:

· Be appropriate for the task.

· Be in a format(s) appropriate for the task.

· Have illustrations to help the user.

· Critique a job aid produced by a different group.  Critique must address whether :

· The type of job aid was appropriate.

· The format of the job aid user friendly.

· The illustrations aided in the re-assembly of the object.

· The directions were clear.

· Critique must also provide recommendations for improving the job aid.

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Desk Reference, page III-4-7, the Leggos@, document camera, paper, pens and markers for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Use the scenario provided on the next page.

2.
Build an object with the Leggos@ provided..

3.
Design a job aid to assist someone to build the same object.

4.
Develop the job aid. 

5.
Disassemble the object.

6.
Pass the Leggos@ and job aid to another group.

7.
Obtain a set of Leggos@ and job aid for a different group.

8.
Reproduce the other group’s object using their job aid.

9.
Critique the job aid.

10.
Have a group member brief the results of their critique.



Continued on the next page.

Purpose 
The purpose of this exercise is to determine if a test is valid.




Evaluation
Each group must analyze the results of the test in the scenario provided on the following page.  The group must determine:

· The proper validation method.

· Determine if the instruction is valid.

· Justify your position 

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Desk Reference, page VI-6-5, scenario, the sequential testing grid (on the following page, pens/pencils and document camera for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Read the following scenario.

2.
Select a validation method.

3.
Use the selected validation method to rank the test.

4.
Record the results on the document hander printing in large clear letters. 

5.
Have a group member brief the results.  



Continued on the next page.

Scenario
Forty non-performers have arrived at your training site.  You give them a two-hour block of instruction followed by a one-half hour performance based test.  Five students got sick and left the classroom without finishing the test. Passing score for the test is 70%.  For the instruction to be valid, the pass rate must be 80%.  The following table shows the scores they achieved:

Student
 % Scored
Student
 % Scored

1
68
20
68

2
80
21
52

3
82
22
80

4
88
23
68

5
70
24
70

6
80
25
94

7
68
26
82

8
94
27
100

9
66
28
94

10
82
29
88

11
100
30
70

12
68
31
100

13
88
32
94

14
100
33
94

15
68
34
94

16
94
35
100

17
52



18
66



19
88



20
68







Purpose 
The purpose of this exercise is to determine if a test is valid.




Evaluation
Each group must analyze the results of the test in the scenario provided on the following page.  The group must determine:

· The proper validation method.

· Determine if the instruction is valid.

· Justify your position 

NOTE:
During the course, each student will have to brief the results of at least one exercise.





Directions
You have approximately 15 minutes to complete this activity.  You will use your Desk Reference, page VI-6-5, scenario, the sequential testing grid (on the following page, pens/pencils and document camera for this exercise.  Based on your instructor’s guidance, break into groups of no more than 4 (or group by site in VTT mode) and complete the following steps:
Step
Action

1.
Read the following scenario.

2.
Select a validation method.

3.
Use the selected validation method to rank the test.

4.
Record the results on the document hander printing in large clear letters. 

5.
Have a group member brief the results.  





(Continued on the next page.)

Scenario
You have completed individual trials and are ready for group validation.  Your training products support a low-density MOS.  Your course is given every quarter.  You need a 80%  pass rate to validate the course.  The following table shows the months that you conducted the training and the student’s test scores.

Month Trained
Student
 % Score

January
1
71

January
2
86

January
3
91

January
4
85

April
5
90

April
6
93

April
7
65

April
8
81

April
9
86

April
10
88

April
11
94

April
12
96

April
13
80

April
14
87

April
15
68

July
16
82

July
17
87

July
18
89

July
19
100

July
20
91

July
21
81

July
22
83

July
23
86

July
24
95

July
25
99

July
26
80





Purpose 
Throughout this course you have completed a number of performance tests.  Now you must brief the results of those tests.




Evaluation
Each student must brief the results of their performance tests.  To receive a GO on this test, you must:

· Have received a GO on each of the individual performance tests.

· Brief the class on the products that you produced in the individual performance tests.

· In response to questions from the class/instructor, support your decisions.





Directions
Complete this performance test as a classroom activity.  You will You have no more than 30 minutes to complete your briefing and respond to questions.  You will use your templates, job aids, Desk Reference, TRADOC Regulation 350-70, and any notes that you have taken during the class.  You will use the document camera and flip charts (if necessary) to brief your material.

Step
Action

1.
Brief the job analysis performance test identifying the job, two duties, and five tasks.

2.
Brief your selection of tasks for training.

3.
Identify the task that you selected to be used for this course.

4.
Brief the conditions statement you wrote for your task.

5.
Brief the task performance specifications that you wrote for five steps of your task that you analyzed identifying for each performance step skills and knowledges and presenting at least three performance measures. 

6.
Brief the standard statement that you developed.

7.
Brief the terminal learning objective and two enabling objectives.

8.
Brief the results of your use of the MEDIA program to select training media for two of your objectives.

9
Brief your design for a learning step/activity.

10.
Brief the sections of TSP that you developed.

11.
Brief the performance test that you developed.

12.
Brief the job aid that you developed. 

13.
Answer questions from the class and instructor.














82
3

_948880950.unknown

_948880955

_948880956

_948880954

_948880947

_948880948

_948880945.unknown

_948880946

_948880943

